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Executive Summary

EdTech Leaders Online (ETLO) is a capacity-building online professional development program that prepares teams of participants from local school districts to facilitate and manage an online professional development program to meet local goals and needs. Milwaukee Public Schools (MPS) has participated in Education Development Center’s ETLO program since fall 2002. Through Milwaukee’s participation in this program, over 40 MPS staff members have been trained as online specialists. Beginning in 2003, the trained online specialists began delivering ETLO’s online workshops for MPS teachers and administrators. To date, approximately 140 online workshops have been delivered. The MPS/ETLO program is ongoing and continues to expand, with additional workshops conducted during the 2004 – 2005 school year. Since fall 2002, over 1000 MPS teachers have already been impacted by the online workshops delivered by MPS facilitators. 
As part of the ETLO program, pre- and post-training survey data were collected from the facilitators trained in each cohort and from the teachers and administrators who enrolled in the online workshops these facilitators delivered. The surveys gathered both quantitative responses as well as narratives provided in response to open-ended prompts. As part of this evaluation, the aggregate quantitative survey responses and the open-ended narratives were examined to identify patterns in the data across the pre- and post-surveys for all of the facilitator training courses and the teacher workshops
. Only ETLO facilitator training courses and workshops for which pre- and post-survey data were available were examined in this report. Based upon the themes and patterns that emerged from the quantitative analysis and the analysis of the open-ended survey narratives, focus group protocols were developed to gather information from a small group of teacher participants and workshop facilitators that had participated in or facilitated at least two workshops. The following is a summary of the findings from each data source for both facilitator course participants and workshop participants. 
Facilitator Training Course Participants
In fall 2002 and summer 2003, over 40 MPS staff members were trained as online facilitators through an ETLO facilitated training course. This report examined aggregate open-ended narratives and forced-response survey data from these facilitators that were collected before and after their participation in an ETLO facilitated, facilitator training course. Forty-four respondents completed the facilitator pre-course survey and 32 facilitators completed the post-course survey. In addition, data were examined from a focus group conducted in June 2005 with 5 facilitators who had implemented at least two workshops. 
Approximately 34% of the facilitator course participants reported being teachers and the largest single group represented were technology coordinators (17%). While all levels of experience were represented, the participants who reported teaching for more than 16 years made up the largest group of course participants. The smallest groups represented among the course participants were those who reported teaching between 0 and 5 years, and 11 and 15 years. 
On the pre-survey, the majority of course participants reported having previously taken an online workshop, and about one-quarter reported having previously taught an online workshop. Only about one-third of the participants reported being familiar with the Blackboard course authoring system. The majority of course participants reported that they used the World Wide Web daily, and that they used email comfortably and regularly. In their open-ended narratives on the pre-survey, the facilitator course participants reported that they were looking forward to becoming online workshop facilitators and none expressed concerns about technology-related issues. In fact, fewer than 20% of the participants classified themselves as expert users of technology. While none of the course participants described themselves as novice users, the small percentage of respondents who classified themselves as expert users suggests that prior expert knowledge of technology may not be a necessary condition for being trained as an online workshop facilitator.
On the post-survey, the most popular advantage reported for online facilitator training courses related to scheduling flexibility. Similarly, having the ability to read and post messages at one’s own pace was identified as an important advantage. Other important advantages included not having to travel, being exposed to diverse perspectives, having the opportunity to review discussion and summaries, and having more time to be reflective. 
The newly trained facilitators reported on the post-survey that the training course was valuable because it provided them with the opportunity to learn from ideas shared among the participants, from the discussion, and from the feedback that they received from their group relating to their work. The opportunity to interact and network with colleagues, and the feedback received from the ETLO facilitators were also reported as being very valuable. In addition, learning new facilitation skills and being exposed to useful resources were each identified as being valuable aspects of the facilitator training course. 
When asked on the post-survey about their facilitator training experience, the majority of respondents said that the facilitator training courses either met or exceeded their expectations and all of the newly trained facilitators who responded said that the ETLO facilitators were either effective or very effective. In commenting on the post-course survey on the challenges they anticipated for facilitating their own online workshop, the most frequently cited challenge related to time management and organization. The newly trained facilitators were concerned about effectively organizing their time to work with students to provide timely feedback and were concerned that navigating the online system and helping their students to operate within the system would be a challenge. They also anticipated that they would find it challenging to stay in constant communication with their students and to provide useful feedback. In addition, they reported being concerned about their ability to effectively facilitate a workshop without having face-to-face contact with students. Similar themes emerged during the focus group with workshop facilitators when they were asked to reflect on any concerns they may have had before their facilitator training course. Note that a large majority of the teachers that were trained in the online workshops offered by these local facilitators reported that the facilitation was either effective or highly effective. It would appear that despite the anticipated concerns of the newly trained facilitators, the participants in their workshops reported that they were pleased with the facilitation they received. 

During the focus group with a small number of these local MPS facilitators, participants were asked to reflect on the opportunities they saw for online professional development in their districts and schools. Several themes emerged from the discussion. These related to the potential of online workshops for increasing collaboration among district personnel and for creating a cadre of teachers working towards a common goal. Workshop facilitators also felt that the ETLO online professional development program provided the opportunity for schools and districts to focus professional development opportunities on specific local needs. The focus group participants also said that online professional development had the potential to be powerful as it provided personnel who would typically not get the opportunity to interact with a forum for discussion. In particular, interactions among public and non-public school personnel and staff at different grade levels were discussed. 

Workshop Participants
Since 2003, more than 140 workshops have been delivered by the online specialists described in the previous section. For the purposes of this report, only workshops for which aggregate pre- and post-workshop survey data were available were examined.  In total, aggregate open-ended narratives and forced-response survey data for 62 workshops were examined. In addition, data were examined from a focus group conducted with 5 participants who had taken at least two ETLO workshops with trained local facilitators.
The largest percentage of workshop participants reported teaching in grades Kindergarten through Grade 2. The smallest groups represented were student teachers and department heads. The workshop participants represented teachers at various levels of tenure. Although all levels of experience were represented, participants who reported teaching for more than 16 years made up the largest group. The smallest group represented was participants who reported teaching between 11 and 15 years. 
The majority of workshop participants described themselves as either intermediate or proficient technology users (76%) and only 13% described themselves as novice users of technology on the pre-workshop participant survey. The majority of participants (82%) reported that they either use the World Wide Web a few times a week or daily. Only 8% of participants reported that they use the World Wide Web once per month or less. Similarly, respondents to the pre-workshop survey reported that they use email comfortably and regularly (77%). Less than 1% of the participants reported that they never use email.
When asked on the pre-survey about their expectations and concerns for participating in an online professional development workshop, the participants reported that they expected the online format would allow them to complete their work on a flexible schedule. Specifically, while expecting flexibility from the online format, many participants were concerned about finding the time to participate and being able to manage the deadlines. Participants also reported being concerned about technology-related issues on the pre-survey. Some were concerned that their technology skills would hamper their involvement, while others were concerned about access to technology and the resources available to them for completing the course. 
Unfamiliarity with the submission process also appeared to have been a source of concern for many participants. Participants expressed concern on the pre-survey about whether their assignments and postings would be lost during the submission process. A small number of participants were also concerned about the quality of the instruction they would receive and whether the content of the workshop would be relevant for their current work.
Questions on the pre- and post-workshop surveys examined participants’ familiarity with the content being addressed in the workshops, and the use of technology to support the main content goals of the workshop. In addition, pre- and post-survey questions examined participants’ capability to use a combination of the content goals of the workshop and technology in their classrooms and examined whether participants felt confident designing projects for use in the classroom that reflect the content goals of the workshop. When compared to their pre-workshop responses, the post-survey data showed sizeable improvement in the workshop participants’ understanding of these topics. For example, the post-workshop survey responses indicated that more than 90% of the participants either agreed or strongly agreed that they were familiar with the content goals of the workshop. When compared to the 49% who reported being familiar with the goals prior to the workshops, this improvement is substantial. 
Similarly, the percentage of participants who agreed or strongly agreed that they felt confident using technology to meet the content goals of the workshop increased from slightly less than 45% on the pre-workshop survey, to more than 90% on the post-workshop survey. When asked about whether they felt capable of using a combination of the content goals of the workshop and technology in their classrooms, more than 90% of the participants reported feeling capable after their participation in the workshop, up from approximately 46% on the pre-workshop survey. The participants also reported feeling substantially more confident designing projects for use in the classroom that reflect the content goals of the workshop subsequent to their participation in the workshops; compared to the less than 40% of respondents who reported feeling confident prior to the workshop, more than 90% reported feeling confident after the completion of the workshop. 
Based on these analyses of the pre- and post-workshop survey responses, it is evident that participants felt substantially more familiar with the content goals of the workshops, with using technology to support those goals, with designing projects for use in the classroom that reflect the goals, and with using a combination of the content goals of the workshop and technology in their classrooms subsequent to their participation in the workshops. 
On the post-survey, the most popular advantage reported for online professional development was that participants could work according to their own schedule. The majority of participants (89%) also reported on the post-survey that the workshops either met or exceeded their expectations. Only 6% of the respondents reported that the workshops did not meet their expectations. Similarly, 86% of the respondents to the post-workshop survey reported that the local, trained facilitators were either effective or very effective. Only 3% of participants reported that the facilitation was not effective. In their open-ended narratives on the post-survey, the participants reported that they valued facilitators’ timely and appropriate feedback, they appreciated the facilitator making himself or herself accessible to them, and they valued a facilitator that was encouraging and supportive. Similar themes emerged during the focus group conducted the workshop participants. Given that these facilitators were novice online trainers, the high ratings they received as facilitators is a very positive finding and demonstrates the efficacy of the online facilitator training for preparing a cadre of qualified online instructors.  
When asked to reflect on the valuable aspects of the workshop on the post-survey, the narratives showed that being exposed to content that they could take back to the classroom was the most frequently reported value related to the workshops. Many participants reported on the post-survey that they encountered useful resources and that the workshops were valuable because they provided them with the opportunity to learn from ideas shared among the participants, from the discussion, and from the feedback that they received from their group relating to their work. In addition, the chance to interact and network with colleagues was reported as being very valuable. These were also identified as value aspects on the ETLO program by the participants in the facilitator training course. 
Related to the uses and opportunities they saw for online professional development in their schools and districts, several themes emerged from the open-ended responses on the post-survey. The most frequently raised advantage related to the flexibility and convenience of the online format. In addition, many participants reported that the content provided by the online workshops could enhance their classroom teaching for the benefit of their students and other teachers in their schools. Many participants also reported that online professional development could provide opportunities in their schools and districts for improving collaboration and discussion among teachers. These themes were also raised during the focus group with workshop participants. 
During the focus group, the workshop participants were asked to comment on what they gained from the locally facilitated ETLO workshops. In particular, they were asked to discuss whether they found the exposure to technology or the exposure to new content most beneficial. Most participants agreed that, while both were important, the content of the workshops was the most important component. They agreed that they use “technology as the tool.” Focus group members were also asked to provide examples of how they used the resources and content they were exposed to during the ETLO workshops. During the discussion, they provided several examples which included using the new content knowledge they had acquired to create projects for their students and using their resource lists to support and enhance their teaching. They also reported sharing their resource lists with other teachers in their schools.
Similar to the comments made about the facilitator training course, the workshop participants also suggested in their post-survey responses that the online links should be verified prior to being recommended during the workshop.  It may be that the links in question became unavailable during the delay between the ETLO verification system and the workshop administration by MPS. The ETLO program also includes a system that verifies all links prior to their inclusion in a workshop and deals with broken links through a reporting system. 

Other participants made reference in their post-survey narratives to the amount of work required for the workshops. A few participants commented that the amount of time spent was appropriate but many others commented that the workshops were more work than the one credit awarded to participants. Workshop participants also commented in their post-survey narratives that the time of the school year when the workshops were delivered could be changed to improve participants’ experiences. Many found that having the workshops at the end of school year “added to the stress level of the staff taking the course.” Decisions about the number of credits awarded and the time of administration were made locally by MPS and were not related to characteristics of the ETLO program. 
EdTech Leaders Online (ETLO) Introduction
EdTech Leaders Online (ETLO) is a capacity-building online professional development program that prepares teams of participants from local school districts to facilitate and manage an online professional development program to meet local goals and needs. ETLO offers programs to prepare online course instructors and developers for professional development programs and for virtual school programs. ETLO’s “Facilitating and Implementing Online Professional Development” program combines the following four elements: (1) a semester-long, online, graduate-level course to prepare online professional development facilitators and train them to implement a local online professional development program in their school district; (2) a series of online workshops focused on specific K-12 subject areas and grade levels that these specialists deliver to teachers and administrators in their school district; (3) consulting and planning services to help school districts effectively integrate the online learning program into their overall professional development programs and other local school district initiatives, and (4) a national Forum where trained online facilitators can interact with other facilitators and ETLO staff.
As part of the Joyce Research Project, the Milwaukee Public Schools (MPS) have participated in Education Development Center’s ETLO program since fall 2002. Through Milwaukee’s participation in the ETLO program, over 40 MPS staff members were trained as online specialists. Approximately 20 MPS staff were trained in the fall 2002 and an additional 22 MPS staff participated in training in the summer 2003. Beginning in 2003, the trained online specialists began delivering ETLO’s online workshops for MPS teachers and administrators. To date, approximately 140 online workshops have been delivered. The MPS/ETLO program is ongoing and continues to expand, with additional workshops conducted during the 2004 – 2005 school year. Twenty additional facilitators were trained in the winter 2004 – 2005. Since fall 2002, over 1000 MPS teachers have already been impacted by the online workshops delivered by MPS facilitators. 
As part of the ETLO program, survey data were collected from the facilitators trained in each cohort and from the teachers and administrators who enrolled in the online workshops these facilitators offered. Specifically, pre- and post-surveys designed to gather information about participant demographics, current practices and online learning participation were administered to all participants. For the teacher participants, the surveys also contained questions about their pre and post-workshop content knowledge. The pre- and post-workshop surveys contained both forced-choice and open-response questions. 
The data collected through these pre- and post-surveys provided the opportunity to investigate the following questions:

1. Did the online professional learning impact participants’ content knowledge, pedagogical practices and approaches?

2. Did the online professional learning impact collaboration among teachers?

3. What advantages do teachers report relating to their involvement in the online professional development workshops?

4. How well were facilitators trained to implement online workshops for their colleagues?

5. What uses and opportunities do teachers report they see for online professional development in their district?

6. What are the characteristics of how the program was organized and implemented in Milwaukee?
To address these research questions, the following tasks were undertaken: 

1. Aggregate pre- and post-survey data from the facilitator training course and workshop participants were analyzed. These data contained both quantitative responses to survey items as well as narratives provided in response to open-ended prompts. The aggregate quantitative survey responses and the open-ended narratives were examined for patterns in the data across the pre- and post-surveys for all of the workshops. 
2. Based upon the themes and patterns that emerged from the quantitative analysis and the analysis of the open-ended narratives, focus group protocols were developed to gather information from a small group of teacher participants in online workshops and MPS workshop facilitators. Milwaukee school and district officials were asked to identify key individuals that had participated in or facilitated two or more workshops. One focus group was conducted with 5 teacher participants, and another was conducted with 5 workshop facilitators. 
Based upon the analysis of the pre- and post-survey responses, and the focus group discussions, this report was prepared to describe the online learning program in Milwaukee, to summarize the influence of the online professional development workshops on teachers and facilitators, and to highlight the lessons learned about implementing the online professional development program for Milwaukee teachers and administrators. The analyses presented in this report may also offer important lessons for other districts implementing online professional development programs and contribute to a general understanding of the potential of online learning programs for meeting important teacher professional development goals. 
This report is divided into four sections. Section I examines the aggregate quantitative pre- and post-survey responses for the newly trained MPS facilitators and the teachers who enrolled in the workshop they delivered. Section II examines the open response items from the pre- and post-surveys. Section III presents an analysis of the data gathered through the focus groups with the MPS facilitators and the workshop participants. The analysis of the facilitator and teacher participant data are presented separately. Section IV summarizes the patterns across each of the data sources in light of the research questions. 

Section I: Quantitative Data Analysis
Facilitator Training Course Participants
In fall 2002 and summer 2003, over 40 MPS staff members were trained as online facilitators. This section of the report describes the quantitative pre- and post-course survey responses for these local, MPS facilitators. Facilitators trained during the 2004-2005 school year were not included in the analyses presented in this report as their data were not available at the time that this report was prepared. Forty-four respondents completed the facilitator pre-course survey and 32 facilitators completed the post-course survey. Note that cases of missing responses on some questions may be the result of course auditors viewing the survey without submitting actual responses. It is common for administrators who may be monitoring workshop participants’ progress to audit the training courses or workshops. 

Table 1 shows that the majority of MPS facilitators reported having previously taken an online workshop (71%), and only 26% reported having previously taught an online workshop. Only one-third of the MPS facilitators reported being familiar with the Blackboard course authoring system prior to taking the facilitator training course.  
Table 1: Facilitator Course – online course experience
	
	Percent Responding in Each Category

	
	Yes
	No
	Unanswered

	Have you ever taken an online course?
	71%
	24%
	5%

	Have you even taught an online course?
	26%
	69%
	5%

	Are you familiar with the Blackboard system?
	33%
	62%
	5%


When asked about the positions they held, approximately 34% of the facilitator course participants reported being teachers. The largest single group represented was technology coordinators (17%). Table 2 shows the breakdown by grade and position. 
Table 2: Facilitator Course – grades levels taught
	Grades Taught
	Percentage at each level

	k-2 teachers
	0%

	3-5 teachers
	5%

	Middle School teachers
	15%

	High School teachers
	7%

	Special Ed teachers
	7%

	Student teachers
	0%

	Library Media Specialists
	2%

	Technology coordinators
	17%

	Curriculum coordinators
	10%

	Department heads
	0%

	Other administrators
	13%

	College instructors
	0%

	Other
	53%


*Note that respondents may have selected more than one category. 

Facilitator course participants represented professionals at various levels of tenure. Figure 1 shows that although participants who reported teaching for more than 16 years made up the largest group (approximately 43%), all levels of experience were represented. The smallest groups represented were participants who reported teaching between 0 and 5 years (approximately 17%), and 11 and 15 years (approximately 17%). 
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Figure 1: Facilitator Course – years teaching
Facilitator course participants were also asked on the pre-survey to describe their level of experience with technology. Figure 2 shows that fewer than 20% of the respondents classified themselves as expert users. While none of the participants described themselves as novice users, the small percentage of respondents who classified themselves as expert users suggests that prior expert knowledge of technology may not be a necessary condition for facilitator training. 
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Figure 2: Facilitator Course – experience using technology
On a related theme, respondents to the pre-course survey were asked how often they used the World Wide Web. Figure 3 shows that the majority of participants (approximately 83%) reported that they used the World Wide Web daily. 
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Figure 3: Facilitator Course – World Wide Web use

Similarly, Table 3 shows that 93% of the respondents to the pre-facilitator training course survey reported that they used email comfortably and regularly. 

Table 3: Facilitator Course - email use
	
	Percent Responding in Each Category

	I never use it
	0%

	I only use it when someone is around to help me
	0%

	I know how to use it, but I don't use it regularly
	2%

	I use it comfortably and regularly
	93%

	Unanswered
	5%


Facilitator course participants were asked on the post-course survey to report on the advantages they perceived related to their participation in an online course versus a face-to-face seminar. Table 4 shows that the most popular advantage reported for the online workshops was that participants could work according to their own schedule (100%). Similarly, having the ability to read and post messages at one’s own pace was an important advantage (89%). Other important advantages included not having to travel, being exposed to diverse perspectives, having the opportunity to review discussion and summaries, and having more time to be reflective. Note that the majority of advantages presented were selected by more than 50% of the facilitator respondents. 
Table 4: Facilitator Course - advantages to online workshops versus face-to-face workshops

	
	Percent Responding in Each Category

	Could work according to own schedule
	100%

	Ability to read and post messages at own pace, without interrupting others
	89%

	Didn't have to travel
	84%

	Exposure to diverse perspectives
	62%

	Opportunity to review discussion archives and summaries
	60%

	More time to be reflective
	59%

	Opportunity to collaborate with peers
	56%

	Opportunity to experience using technology as a learner
	53%

	Interactions with colleagues and mentors not available locally
	51%

	Internet resources could be bookmarked for future reference and easy access
	36%

	Less expensive
	30%

	Ongoing connections to own classroom experiences
	22%


When asked on the post-course survey to report on the approximate number of hours per week spent on facilitator training course activities and participation, Table 5 shows that 72% of the course participants reported having spent between two and four hours per week on course-related activities. Only 11% of the participants reported having spent five or more hours on course activities per week. 

Table 5: Facilitator Course - number of hours spent on workshop activities and participation

	
	Percent Responding in Each Category

	1 hour per week
	4%

	2 hours per week
	38%

	3 hours per week
	14%

	4 hours per week
	20%

	5 hours per week
	5%

	6 hours per week
	3%

	7 hours per week
	3%

	8 or more hours per week
	0%


Also on the post-course surveys, course participants were asked to evaluate their course experience. Table 6 shows that the majority of participants (83%) reported that the courses either met or exceeded their expectations. Only 4% of the respondents reported that the courses did not meet their expectations. 

Table 6: Facilitator Course - satisfaction with the online course
	
	Percent Responding in Each Category

	This workshop did not meet my expectations
	4%

	The workshop met my expectations
	57%

	This workshop exceeded my expectation
	26%

	Unanswered
	13%


In addition, the facilitator training course participants were asked to rate the effectiveness of the ETLO course facilitators. Similar to the overall course ratings, Table 7 shows that 87% of the participants reported that the ETLO facilitators were either effective or very effective. None of the course participants said that the ETLO facilitators were either somewhat or not effective. 
Table 7: Facilitator Course - ratings of workshop facilitators

	
	Percent Responding in Each Category

	Not effective
	0%

	Somewhat effective
	0%

	Effective
	21%

	Very effective
	66%

	Unanswered
	13%


In conclusion, the facilitator training course participants appeared to be veteran education professionals who felt competent using technology, the World Wide Web and email. Having spent between two and four hours per week on course-related activities, the majority of participants reported that the courses either met or exceeded their expectations, and that the ETLO facilitator was either effective or highly effective. The most important advantages to taking an online course reported by the facilitator training course participants were that they could work according to their own schedules and pace and did not have to travel. 
Workshop Participants
Since 2003, more than 140 workshops have been delivered by the local, MPS facilitators that were trained by ETLO staff. For the purposes of this report, aggregate pre- and post-workshop survey data were examined from the 62 workshops for which pre- and post-data were available. Note that cases of missing responses on some questions may be the result of course auditors viewing the survey without submitting actual responses. It is common for administrators who may be monitoring workshop participants’ progress to audit the training courses or workshops. Table 8 presents the frequency with which the workshops have been administered and the number of participant respondents to the pre- and post-workshop surveys. Approximately 95% of the participants who responded to the pre-workshop surveys completed the post-workshop surveys. 
Table 8: Participant workshop – workshop administration and respondent number

	
	Number of times the workshop has been delivered
	Number of respondents to the pre-survey
	Number of respondents to the post-survey

	Classroom Assessment Enhanced by Technology
	2
	31
	32

	Data-based School Reform
	6
	85
	71

	Finding the Best Educational Resources on the Web 
	9
	119
	133

	Using New Technology to Support Literacy Development in Primary Level Classrooms
	7
	89
	60

	Using Technologies to Model and Analyze Real Data  in the Math Classroom
	2
	18
	17

	Transforming the Classroom with Project-based Learning
	9
	79
	68

	Planning Curriculum Integration of Technology
	1
	10
	8

	Reading First – Supporting Early Reading Instruction with Technology
	7
	91
	91

	Using Technology to Support Research and Presentation
	1
	11
	14

	Inquiry in the Science Classroom Using Internet based Data Sources
	2
	9
	15

	Using Technology in the Social Studies Classroom
	1
	16
	16

	Smart Budgeting for Technology – An Introduction to TCO
	1
	5
	5

	Special Students in Regular Classrooms: Technology, Teaching and UD
	3
	36
	26

	Using Technology to Support Literacy Development in Upper Elementary Classrooms
	3
	21
	22

	Approaches and Tools for developing Web-Enhanced Lessons
	2
	21
	24

	Using Technology to Support the Writing Process
	6
	57
	57

	Total
	62
	698
	659


For the analyses presented here, the responses to the pre- and post-workshop surveys for all of the workshops were combined. Table 9 shows the distribution of grades taught by the participants in these workshops. The largest percentage of participants reported teaching in grades Kindergarten through Grade 2 (23%). The smallest groups represented were student teachers and department heads (each <1%). 
Table 9: Participant workshop – Grades taught by workshop participants
	Grades Taught
	Percentage at each level

	k-2 teachers
	23%

	3-5 teachers
	15%

	Middle School teachers
	13%

	High School teachers
	14%

	Special Education teachers
	10%

	Student teachers
	<1%

	Library Specialists
	3%

	Tech coordinators
	7%

	Curriculum coordinators
	2%

	Department heads
	<1%

	Other administrators
	6%

	Other
	18%


*Note that respondents may have selected more than one category.
Workshop participants were also asked on the pre-workshop survey to report the length of time they had been teaching. Figure 4 shows that the workshop participants represented teachers at various levels of tenure. Although all levels of experience were represented, participants who reported teaching for more than 16 years made up the largest group (approximately 29%). The smallest group represented was participants who reported teaching between 11 and 15 years (approximately 20%). 
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Figure 4: Participant workshop – years teaching

Workshop participants were also asked on the pre-survey to describe their level of experience with technology. Figure 5 shows that the majority of teachers described themselves as either intermediate or proficient technology users; in total, about 76% of participants categorized themselves these ways. Only about 13% of teachers described themselves as novice users of technology on the pre-workshop survey. 
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Figure 5: Participant workshop – experience using technology

On a related theme, respondents to the pre-workshop survey were asked how often they used the World Wide Web. The majority of participants (approximately 82%) reported that they either use the World Wide Web a few times a week or daily. Only about 8% of participants reported that they use the World Wide Web once per month or less. 
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Figure 6: Participant workshop – World Wide Web use

Similarly, respondents to the pre-workshop survey reported that they use email comfortably and regularly (77%). Table 10 shows that less than 1% of the participants reported that they never use email. 
Table 10: Participant workshop – email use

	
	Percent Responding in Each Category

	I never use it
	<1%

	I only use it when someone is around to help me
	4%

	I know how to use it, but I don't use it regularly
	16%

	I use it comfortably and regularly
	77%

	Unanswered
	<1%


Workshop participants were also asked on the post-workshop survey to report on the advantages they see for participating in an online workshop versus a face-to-face seminar. Table 11 shows that the most popular advantage reported for the online workshops was that participants could work according to their own schedule (82%). Each of the advantages had at least 24% responding and most of the advantages were selected by 40% or more of the participants. These are similar to the advantages selected by the facilitator training course participants. 
Table 11: Participant workshop – advantages to online workshops versus face-to-face workshops
	
	Percent Responding in Each Category

	Could work according to own schedule
	82%

	Ability to read and post messages at own pace, without interrupting others
	60%

	Didn't have to travel
	60%

	Internet resources could be bookmarked for future reference and easy access
	52%

	Opportunity to experience using technology as a learner
	48%

	Less expensive
	45%

	Ongoing connections to own classroom experiences
	41%

	Opportunity to review discussion archives and summaries
	40%

	Opportunity to collaborate with peers
	40%

	More time to be reflective
	39%

	Exposure to diverse perspectives
	36%

	Interactions with colleagues and mentors not available locally
	24%


When asked on the post-workshop survey to report on the approximate number of hours per week they had spent on workshop activities and participation, Table 12 shows that 70% of the respondents reported having spent between two and four hours per week on workshop related activities. Only 7% of the respondents reported having spent eight or more hours on workshop activities per week. 
Table 12: Participant workshop – number of hours spent on workshop activities and participation
	
	Percent Responding in Each Category

	1 hour per week
	2%

	2 hours per week
	19%

	3 hours per week
	30%

	4 hours per week
	21%

	5 hours per week
	11%

	6 hours per week
	6%

	7 hours per week
	3%

	8 or more hours per week
	7%


Questions on the pre- and post-workshop surveys examined participants’ familiarity with the content being addressed in the workshops and with the use of technology to support the main content goals of the workshop. In addition, pre- and post-survey questions examined participants’ capability to use a combination of the content goals of the workshop and technology in their classrooms, and examined whether participants felt confident designing projects for use in the classroom that reflect the content goals of the workshop. The responses to the pre- and post-workshop surveys were analyzed to examine the extent to which participants’ responses to these questions changed as a result of their participation in the online workshops. 

Figure 7 presents the percentage of participants who agreed or strongly agreed, neither agreed or disagreed, and disagreed or strongly disagreed that they were familiar with the content being addressed in the workshops. Post-workshop survey responses indicated that more than 90% of the participants either agreed or strongly agreed that they were familiar with the content goals of the workshop. When compared to the 49% who reported being familiar with the goals prior to the workshops, this improvement is substantial. 
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Figure 7: Participant workshop – comfort level or familiarity with the content goals of the workshop

Figure 8 presents the percentage of participants in each response category who reported feeling confident using technology to support the main content goals of the workshop. The percentage of participants who agreed or strongly agreed that they felt confident increased from slightly less than 45% on the pre-workshop survey, to more than 90% on the post-workshop survey. Similar to the previous survey question, the pre- to post-workshop responses were substantially more positive.
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Figure 8: Participant workshop – confidence using technology to support the main content goals of the workshop

When asked about whether they felt capable of using a combination of the content goals of the workshop and technology in their classrooms, Figure 9 shows that slightly more than 90% of the participants reported having felt capable after their participation in the workshop, up from approximately 46% on the pre-workshop survey. 
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Figure 9: Participant workshop – perceived capability to use a combination of the content goals of the workshop and technology in the classroom

Figure 10 shows that the participants felt substantially more confident designing projects for use in the classroom that reflected the content goals of the workshop subsequent to their participation in the workshops. Compared to the less than 40% of respondents who reported having felt confident prior to the workshop, more than 90% felt confident after the completion of the workshop. 
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Figure 10: Participant workshop – confidence for designing projects for use in the classroom that reflect the content goals of the workshop

Based on these analyses of the pre- and post-workshop survey responses, it is evident that participants felt substantially more familiar with the content goals of the workshops, with using technology to support those goals, with designing projects for use in the classroom that reflect the goals, and with using a combination of the content goals of the workshop and technology in their classrooms subsequent to their participation in the workshops. 
On the post-workshop survey, participants were also asked to evaluate their workshop experience. Table 13 shows that the majority of participants (89%) reported that the workshops either met or exceeded their expectations. Only 6% of the respondents said that the workshops did not meet their expectations. 
Table 13: Participant workshop – satisfaction with the online workshops
	
	Percent Responding in Each Category

	This workshop did not meet my expectations
	6%

	The workshop met my expectations
	54%

	This workshop exceeded my expectation
	35%

	Unanswered
	<1%


In addition, participants were asked to rate the effectiveness of the workshop facilitators. Similar to the overall ratings presented in Table 13, Table 14 shows that 86% of the participants said that the facilitators were either effective or very effective. Only 3% of participants reported that the workshop facilitator was not effective. The high ratings they received as facilitators is a very positive finding and demonstrates the efficacy of the online facilitator training for preparing a cadre of qualified online instructors.  
Table 14: Participant workshop - ratings of workshop facilitators

	
	Percent Responding in Each Category

	Not effective
	3%

	Somewhat effective
	9%

	Effective
	40%

	Very effective
	46%

	Unanswered
	<1%


In conclusion, the workshop participants reported being education professionals at various levels of tenure who felt competent using technology, the World Wide Web and email. Similar to the participant responses from the facilitator training course, having spent between two and four hours per week on workshop-related activities, the majority of workshop participants reported that the workshops either met or exceeded their expectations, and that the local workshop facilitator was either effective or highly effective. The most important advantages to taking an online workshop reported by the participants were that they could work according to their own schedules and pace and did not have to travel. In addition, the participants reported feeling substantially more familiar with the content goals of the workshops, with using technology to support those goals, with designing projects for use in the classroom that reflect the goals, and with using a combination of the content goals of the workshop and technology in their classrooms subsequent to their participation in the workshops. 

Section II: Narrative Data Analysis
On the pre- and post-surveys, the facilitator training course and workshop participants were provided with the opportunity to respond to course-related questions in an essay or open-ended format. The purpose of this section of the report is to summarize the themes that emerged from the open-ended responses. The open-ended responses for the facilitators and workshop participants are discussed in turn. 
Facilitator Training Course Participants
Open-ended questions on the pre- and post-course surveys were used to gather information from the facilitator course participants around several themes. These related to course participants’ expectations and concerns about participating in an online course, the value they perceived for the workshops, the challenges they anticipated in facilitating an online workshop, and the uses and opportunities they saw for online professional development in their schools and districts. In addition, they were provided with the opportunity to suggest improvements for the course and comment on the ETLO facilitation of their training course. The themes and the sub-themes that emerged from participants’ narratives are discussed in turn. 
Expectations and Concerns about Participating in an Online Course

On the pre-course survey, participants were asked to respond to the following prompt: If you have specific concerns, expectations or other information you would like to share, please use this space for that purpose.

The facilitator training course participants reported that they expected to “learn and become effective” on-line instructors. The following quotes are provided as examples of what they wrote:

“I hope to expand and enhance my skills in both facilitating and creating online courses.”

“I am looking forward to learning how to take and facilitate an online course.”

“I'm looking forward to learning about creating an online course with my colleagues. Since this is my first online course, I expect to learn a great deal about online educational services and how they work”

“I think this mode of educational interaction has tremendous potential for adult education and staff development, so I'm looking forward to getting started and plan to apply it to my job in staff development with Milwaukee Public Schools.”

“I am looking forward to learning and sharing this online course so that I am able to add to our current staff development course offerings and examining how this can be used to facilitate professional development for our district.”

One respondent was concerned about his/her role as facilitator for future workshops: 

“I have just completed a masters program on-line. Becoming an on-line instructor requires frequent detailed feedback for the participants. I have had the opportunity to experience effective and ineffective instructors. I would like to think that with my experience I will be an effective instructor, but how effective? I am worried about negative feedback, and scaring my students because I am very critical. I am also concerned about the organization of documentation. Also, I wonder how much time I will really spend teaching a course. I guess I will find out SOON!”

In summary, the responses to this prompt were very positive; in general, the facilitator training course participants reported that they were looking forward to becoming online workshop facilitators. It is noteworthy that none of the participants expressed concerns about technology-related issues. 

Valuable Aspects of the Facilitator Training Course
On the post-course survey, participants were asked to respond to the following question: What did you find most valuable about this course? 
When the open-ended responses to this question were examined, two sub-themes emerged. The first related to the value of the interactions among participants and the ETLO course facilitator, and the second related to the facilitation skills and the resources acquired. Each sub-theme is discussed in turn. 
Interactions among the participants
The course participants reported that the course was valuable because it provided them with the opportunity to learn from ideas shared among the participants, from the discussion, and from the feedback that they received from their group relating to their work. Being given the opportunity to interact and network with colleagues was also reported as being very valuable. They also reported that the feedback from the ETLO facilitator was also very valuable. The following quotes are provided as a sample of the participants’ responses: 
“The readings, dynamics of the group and timely prolific feedback from our facilitator.”

“The discussion area was most helpful. Being able to hear others’ experiences and thoughts was good.”

“I found the level of expertise of the participants and facilitator to be very valuable. I also found that the key to success in this type of environment is communication.”

“I think that the networking, discussions, and sharing are the most valuable tools. Relationships and support while teaching are so important.”

“The discussion board and diversity of group.”

“Sharing ideas with colleagues, comments on points that are relevant.”

“The most valuable component of the course was conversing with other professionals online.”

“The most valuable elements were the online discussion with feedback from the instructor and the websites referred to throughout.”

Facilitation skills and course resources

Acquiring facilitation skills and being exposed to useful resources also emerged as valuable aspects of the course. Some sample comments around this theme were as follows: 

“I thought the activities that gave us the opportunity to navigate through the facilitators’ area were most valuable. Just simple things like enrolling a student, posting an announcement, etc. can take a long time to learn. Doing this as practice during this course was a great warm-up.”

“Being in the role of a student and having an exemplary instructor model effective facilitation.”

“The methods used by the instructor to facilitate the course.”

“The resources that were made available that I could print out and refer to in the near future when I facilitate my first class. I also find the Forum a valuable resource for support in the coming months.”

“It was important to have the opportunity to walk through the facilitation process. I am more empathetic with the students in understanding what they are going through.”

“The lesson where we actually worked in Blackboard and learned how to work as a facilitator and use some of the tools blackboard provides.”

In summary, the facilitator training course participants reported that the course was valuable because it provided them the opportunity to learn from ideas shared among the participants, from the discussion, and from the feedback that they received from their group relating to their work. The opportunity to interact and network with colleagues and the feedback received from the instructor were reported as being very valuable. In addition, learning new facilitation skills and being exposed to useful resources were each identified as being valuable aspects of the course. 

Comments on the Facilitation of the Course
On the post-course survey, participants were asked to respond to the following question: Do you have any additional comments about the way this course was facilitated?

One theme emerged from the open-ended responses. This related to receiving timely and relevant feedback from the ETLO facilitator. The course participants said the following: 
“Our facilitator did a GREAT job keeping our discussions moving, adding relevant material as needed and clarifying our thoughts.”

“The facilitator was outstanding in the way she communicated positively with all of us. She also gently probed for higher level thinking in our responses to one another. I can only hope I can be as good as she is. What a great role model.”

“The facilitator was excellent. She consistently commented on everybody's work. She was quick and extremely helpful in her responses.”

“The facilitator was great, she individualized responses in a timely fashion and met the diverse needs of the group.” 

“The facilitator was readily available to answer questions and to give regular feedback. She was encouraging and kept the momentum of the class moving.”

“The facilitator was outstanding! She was *always* on time with her announcements, kept us informed of everything we needed to know, and was an integral part of our discussions. I appreciated her assistance and fast response to individual emails, and her sense of humor!”

“The facilitator did an excellent job. She responded promptly to e-mails and discussion postings. She did an excellent job with discussion summaries.”

“The facilitator was always "on top" of things - very responsive, available and accessible.”

Anticipated challenges in facilitating an online workshop

On the post-course survey, participants were asked to respond to the following question: What do you anticipate will be your biggest challenge in facilitating an online workshop?

When the open-ended responses to this question were examined, a number of themes emerged. These related to time management and organization, navigating the online system, meeting students’ needs, and facilitating the workshop without face-to-face contact. 

Time management and organization
The most frequently cited challenge that they anticipated related to time management and organization. The newly trained facilitators were concerned about effectively organizing their time to work with workshop participants to provide timely feedback. For example, respondents wrote the following: 

“The timing. It's one thing to read and plan for the course, quite another to actually do it. Think the timing will cause some problems, which would be normal having never done the class before.”

“Time management. Formulating concise--meaningful responses in a timely fashion. My tendency is to revise, rewrite, revise, rewrite …”

“Finding the time - I want to be on 2 or 3 times a day....”

“Making timely responses to all participants.” 

“The biggest challenge will be to keep organize and abreast of everyone online.” 

“Time management - My course leader was excellent about getting online often. I want to be as efficient as she was.” 

“I do not feel good about how it will work as far as giving participants timely feedback, and I know that is very important.”

“Discipline & commitment to consistent time dedicated to coursework.” 

Navigating the online system

The newly trained facilitators also anticipated that navigating the online system and helping their students to operate within the system would be challenge. Respondents wrote the following: 

“Becoming more familiar with the control panel to facilitate the course.”

“Well, possibly some navigation issues. Such as posting a survey in the announcement section and adding a link.”

“The technology may be an issue since I am still learning about it myself. As long as I can get the assistance or answers from someone else, I'll be fine.”

Meeting students’ needs
The newly trained facilitators also anticipated that they would find it challenging to stay in constant communication with their students and to provide useful feedback. Respondents wrote the following: 

“Keeping in communication with my participants as well as my facilitator did with me.”

“Staying in constant communication with all of the participants and meeting their individual needs.”

“Providing feedback that is encouraging and beneficial to all participants.”

“Meeting participants needs.”

Facilitating the workshop without face-to-face contact

In addition, the respondents were concerned about being able to effectively facilitate a workshop without having face-to-face contact with students. The newly trained facilitators wrote the following: 
“Being able to help participants through online difficulties...not being able to see them face to face.”

“Dealing with the lack of eye to eye contact and body language - knowing how to read the intent of a message from just the words.”

In conclusion, the post-course survey responses indicated that the newly trained facilitators anticipated that they would find it challenging to organize their time, navigate the online system, meet workshop participants’ needs, and facilitate the online workshop without face-to-face contact. Note that a large majority of the teachers that were trained in the online workshops offered by these local facilitators reported that the facilitation was either effective or highly effective. It would appear that despite the anticipated concerns of the newly trained facilitators, the participants in their workshops reported that they were pleased with the facilitation they received. 

Uses and Opportunities for Online Professional Development

On the post-course survey, the newly trained facilitators were asked to respond to the following question: Based on your experiences in this course, what uses and opportunities do you see for online professional development in your school, district, or organization? 

When the open-ended responses to this question were examined, several themes emerged. These related to the flexibility and convenience of the online format, the utility of the online format for improving collaboration and providing opportunities for networking, and the fact that the online courses may be used for college credit. Note that decisions to award college credit for course or workshop participation were made locally by MPS. One newly trained facilitator summarized his/her thoughts by saying that online professional development is a way to “deliver required information to the maximum number of people with the fewest resources used.” Since many respondents mentioned more than one theme in their response, the following quotes, provided as examples of what the participants wrote, are not broken out by themes:

“I think this is a gold mine for MPS. The quality of the courses is excellent and the flexibility afforded by an online environment works well with busy professionals.”

“I think that courses like these make it easier for teachers to take due to the availability to get online and do the work at your convenience. Collaboration via the Internet is also a plus.”

“I think OPD is the most convenient way for educators to expand their skills and knowledge base. As the word gets out- I believe more and more staff will be looking for OPD to meet their continuing education needs.”

“It is a wonderful way for educators to earn credits, share ideas, and work at their on time and place.”

“It allows educators an opportunity to grow professional anytime, anywhere. Some constraints have been commitments to family; this allows them to work around that.”

“In our district, with PI 34 in place, I think there will be a real need for online courses. It is an excellent way to meet the needs of busy schedules. And it will be great for teachers looking to renew their license.”

“Everyone is so busy. Online allows for flexibility in scheduling and does not take up driving time.”

“It's a flexible way to offer training, knowledge; ceu's/credit to very busy people! As more is expected of every educator, flexibility becomes more important.”

“I see it at all levels. Pre-service, Administration, master teacher, para-professional, parent, and ideally student. It may take a while, but with pioneers expressing the excitement, it will become a more familiar avenue people choose.”

“Many uses like college credit and just plain team collaboration. These courses align so well to our learning targets.”

“Mentoring new teachers, partnerships with universities and networking.”

Other comments related to the course
On the post-course survey, the newly trained facilitators were asked to respond to the following question: Do you have any other comments about anything related to the course?

The comments made by the newly trained facilitators in response to this question were very positive. Respondents were generally pleased with the ETLO training they received and reported that they acquired useful skills. One facilitator training course participant said that he/she hoped that the courses could be repeated with more MPS participants. The following quotes are examples of the responses provided:

“It was terrific. Thank you to MPS for offering this course and other OPD courses!”

“What a great opportunity!”

“This has been great. I learned so much.”

“I enjoyed the course and learned techniques that will assist me in becoming a Facilitator. I was very pleased with the support I received.”

“I really enjoyed the course. It is very well planned and executed.”

Conclusion

In conclusion, the pre-course survey responses showed that the facilitator training course participants were looking forward to becoming online workshop facilitators. They reported that the course was valuable because it provided them with the opportunity to learn from ideas shared among the participants, from the discussion, and from the feedback that they received from their group relating to their work. The opportunity to interact and network with colleagues and the feedback received from the instructor were reported as being very valuable. In addition, learning new facilitation skills and being exposed to useful resources were each identified as being valuable aspects of the course. With regard to facilitating an online workshop at some point in the future, the newly trained facilitators anticipated on the post-course survey that they would find it challenging to organize their time, navigate the online system, meet students’ needs, and facilitate the online workshop without face-to-face contact. 

When asked to discuss the opportunities they saw for online professional development in their schools and districts, several themes emerged. These related to the flexibility and convenience of the online format, and the utility of the online format for improving collaboration and providing opportunities for networking. Respondents were generally pleased with the training they received and reported that they acquired useful skills. 

Workshop Participants
Similar to the facilitator training course surveys, open-ended questions on the pre- and post-course surveys gathered information from the workshop participants around several themes. These related to participants’ expectations and concerns about participating in an online course, the value they perceived for the workshops, and the uses and opportunities they see for online professional development in their schools and districts. In addition, they were provided with the opportunity to suggest improvements for the workshops and comment on the facilitation of their workshops. These workshops were delivered by local, MPS facilitators who were trained by ETLO staff. These themes and the sub-themes that emerged from participants’ narratives will be discussed in turn. 
Expectations and Concerns about Participating in an Online Workshop
On the pre-workshop survey, participants were asked to respond to the following question: What particular expectations and/or concerns do you have about participating in an online workshop? 
When the open-ended responses to this question were examined, several themes emerged. In order of the frequency with which they were raised by the participants, these related to time and flexibility, gaining content knowledge that they could integrate into classroom practices and share with other teachers, access to and experience with technology, the mechanics of posting their work, and the quality of the online instruction and its relevance for their work. Each theme is discussed in turn. 

Time and flexibility
The most frequently raised expectation and concern reported by the workshop participants related to time and flexibility. While expecting flexibility from the online format, many participants were concerned about finding the time to participate and being able to manage the deadlines. For example with regard to the expectation that the course would be flexible, participants wrote the following: 

“I expect to learn as much as in a "traditional" course, but with the freedom to participate at a time that meets my schedule.”

“I greatly enjoy the convenience of such courses. I like the idea of being able to take a class from the comfort of my home.”

“It is really a double-edged sword. I like the convenience of being able to access the course when ever the time permits. It is also difficult to remember to find time to do the class work.”

While appreciating the flexibility of the workshop, many were concerned about finding the time to complete the required work and having the self-motivation to work without face-to-face contact with the facilitator. For example, respondents wrote that they were concerned about the following: 

“My biggest concern is time management. Since I am starting 4 classes at the same time, I will have to stay organized.”

“Falling behind - due to lack of contact with the teacher.”

“Making sure that I keep up with the work from week to week.”

“Time management is my greatest concern. Also, I don't have access to technology at home. Therefore, I will have to do all assignments at work. This will be challenging, because when the 2:58 bell rings, my main goal is to leave.”

“I am concerned about meeting deadlines in a timely manner.”

“My only concerns are time as I am working and have an active family and taking 6 graduate level credits already!”

“Getting online and having a computer available during the summer.”

“Being self-motivated and on pace.”

“Making time and disciplining myself to do the work at home.”

“I'm a bit concerned about getting motivated to get my assignments done!”

Gaining content knowledge for integration into classroom practices

Other workshop participants reported that they expected to learn new content that they could use directly in their classrooms and share with others in their schools. For example, participants wrote: 

“I expect to learn how to be a better math teacher and learn about new resources available to me.”

“I want to be able to share ideas and get new ideas that I will be able to implement in my classroom.”

“I hope that I better understand how to help my first grade students with their writing capabilities through taking this course. I don't feel that I am very strong in this area of teaching writing.”

“That what I learn will be meaningfully and positively impacting my students’ lives within the next year.”

“I am excited to learn new ideas to be used in my Social Studies class.”

“I expect to learn all about the resources that are available online for social studies and history teachers. I am certain that this information will be of use to me with my students as a speech pathologist.”

“I expect to obtain useful information to help my students meet their maximum potential.”

“My expectations I have about participating in this online course, is finding information on the web to help special education students. I would like to share what I will learn in this class with other teachers.”

Access to and experience with technology

Workshop participants also reported being concerned about technology-related issues. Some were concerned that their technology skills would hamper their involvement, while others were concerned about access to technology and the resources available to them for completing the course. For example, participants wrote the following:

“My concern is not having access to the technology at work to continue to use any skills I learn through this online course.”

“Concerned about my computer at home-it is slow, and shuts down frequently.”

“I hope that I know enough about the computer to complete this course.”

“Actually having to use the computer to navigate the work.”

“I am concerned that I may not have enough experience with computers. I know nothing about computers as I do not like to use the internet, therefore I hardly ever do.”

“I have a tendency to "screw up" with the computer/web, etc. and will be needing someone to help me back on track.”

“My only concern is that our computers at school will break down or be unusable and I won't be able to post at work.”

“A little nervous-it is my first online class. I am not much of a computer person so this type of class tends to scare me a little!”

“I just hope I have enough "tech background" to be a success!”

“My biggest concern is that my computer will be in good working order and I will be able to access everything I need.”

The mechanics of posting work
Unfamiliarity with the submission process appeared to have been a source of concern for some workshop participants while other participants were concerned that their assignments and postings might be lost during the submission process. For example, participants wrote the following: 

“I am somewhat concerned that my work will get lost in cyber-space.”

“That I'll get lost, or won't post my message to the correct place.”

“I am concerned that once I have submitted an assignment, that it actually arrives.”

“I hope my assignments/comments are posted in the correct places!”

“The only concern I have is about making sure my information is really sent when I hit send.”

“My final project and if I do it right and it doesn’t disappear.”

“Some concerns I have about participating in an online course are what if you are done with your response, then submit, the computer freezes and you loose all information.”

“This is my first on-line course, so I am a little nervous that I might miss a portion of an assignment or incorrectly submit an assignment.”

Quality of the online instruction and its relevance
A small number of workshop participants were concerned about the quality of the instruction they would receive and whether the content of the workshop would be relevant for their current work. For example, participants reported that they were concerned about the following: 

“That the facilitators will be experts and not waste my time.”

“Not sure what expectations of class are and project I will need to complete. How will this fit into my job as an Assistant Principal?”
In summary, the workshop participants expected that the online format would allow them to work according to a flexible schedule, and that it would provide them with content knowledge that they could integrate into classroom practices and share with other teachers. The participants reported being concerned about their access to and experience with technology and the mechanics of posting their work. For some, the quality of the online instruction and its relevance for their professional work were also concerns. 

Valuable Aspects of the Workshop

On the post-workshop survey, participants were asked to respond to the following question: What did you find most valuable about this workshop? 

When the open-ended responses to this question were examined, several themes emerged. In order of the frequency with which they were raised by the workshop participants, these related to the content knowledge they acquired during the workshop, the resources they were exposed to, the interactions among the participants, the workshop readings, and the flexibility to work according to their own schedules. Each theme is discussed in turn. 

The content knowledge acquired during the workshop
Being exposed to content that they could take back to the classroom was the most frequently reported value related to the workshops. Given that the workshops dealt with a variety of content areas, the discussion around the value of the workshops was content specific. Some sample comments around this theme were: 

“It made me think about how to integrate technology more into my lessons.”

“Being a person who is not very technological yet, I'm glad I had the opportunity to learn how to use various educational sites that I enjoyed using with my own children and am looking forward to using with my class. I also liked the discussion board and finding out information and ideas that other people have found to be successful.”

“It helped me make the big leap from thinking about using technology in the classroom to actually doing it! My students thank you!”

“I enjoyed this class and am coming away with some valuable resources that will enhance the classroom learning experiences for all of my students.”

“I now have an abundance of resources to utilize and help me with lesson plans and my particular classroom needs!! Great workshop.”

“The class also educated me about new ways for my students to practice their developing reading and writing skills on the internet.”

“This course gave me a better perspective for educators to use for curriculum planning and working with my students.”

“Learning about the various ways technology can be used to improve student literacy, not only from the course content, but from other participants.”

Workshop Resources
When asked what they found most valuable about the workshop, many participants reported that they encountered many useful resources during the workshop. Many comments related specifically to the content of the workshops they enrolled in. For example, participants wrote the following: 

“What I like the most about this, and other technology integration workshops, is the guided tour of the internet to places that are relevant and pertinent. It is so much more efficient to learn about important websites from someone who has been there than to search the internet for hours and still not have anything concrete.”

“I learned about some of the web sites that are out there. I had no idea on what was available.”

“I did not know that there were so many tools to assist teacher and students to explore out side of the box. There were many tools and site what I would incorporate into the classroom. With the amount to information supplied this course could possible go on another several weeks.”

“I also thought that the resources and links were very helpful. I was able to save the addresses and go back to them when I had more time.”

“The numerous web sites were very valuable. It amazes me how many sources are out there that I have no idea about. It was nice to receive the detailed sites from that section, and actually put some of them to use right away.”

“The resources were amazing. Sometimes it was difficult to keep up with the assignments, because I would follow links to different sites and find additional resources.”

“The information that was given to me was the most valuable. I now have many new ideas and plans for my students. I also have the confidence to surf the net without feeling awkward and unsure of myself. I have many new web sites to check out this summer and find cool, new and awesome ideas for the fall. Thank you.”

Interactions among the participants
The participants also reported that the workshops were valuable as they provided them with the opportunity to learn from ideas shared among the participants, from the discussion, and from the feedback that they received from their group relating to their work. In addition, the chance to interact and network with colleagues was reported as being very valuable. The workshop participants also reported that the feedback from the local, MPS facilitator was also very valuable. The participants wrote the following: 

“The discussions were extremely valuable. There was a lot of feedback and sharing of ideas.”

“I enjoyed interacting with other teachers and finding out some of the things that have been successful for them.”

“I enjoyed the help information I gained from my fellow colleagues about the different types of things they are doing with and without technology. With budget cuts affecting us all, I found this factor very helpful.”

“The feedback, opinions, and insights that I received from the other participants were most useful.”

“It was helpful to read what other professionals are doing in their buildings.”

“I enjoyed the conversations we had on-line with the assignments and about the assignments.”

“I thought that the online feedback from colleagues was the most valuable information.”

“The discussion and sharing of ideas, and the great constructive feedback.”

“We rarely get a chance to collaborate with people outside of our own schools so it was nice to get others’ perspectives and ideas.”

“Being a second year teacher it was nice to be able to collaborate with more experienced teachers. Many of them gave me a great insight to things and ideas for future use.”

“It was great to share ideas and thoughts on teaching with peers. The entire experience helped me to reexamine and improve my teaching methods.”

“It was interesting to hear other teachers’ feedback from what I thought or did. This type of forum allows you to share, something I've noticed that a lot of teachers don't do when it comes to what and how they teach.”

“The facilitator did an excellent job in communicating the objective of the workshop. She also gave excellent feedback on class assignments.”

Workshop readings

The participants reported that the readings enhanced their workshop experience and that the final project and assignments were valuable. The participants wrote the following: 

“The readings were extremely helpful.”

“The readings were great and the final project was a lot of work but useful and applicable.”

“The articles that were chosen to read were very good, easy to read and practical.”

“I found the readings informative and very worthwhile.”

“The readings and assignments were excellent.”

Flexibility

The participants reported that the flexible nature of the online workshop was valuable both in terms of content and time. For example, the participants wrote the following related to the flexibility of the workshops: 

“The freedom to complete class assignments in the privacy and convenience of my home.”

“I enjoyed the option to work at my own pace.”

“Time is so short. We need to do things for work as efficiently as possible.”

“Flexibility in pursuing our individual content areas, as well as time.”

“Thrilled to be able to do this on my own schedule.”
In conclusion, the workshop participants responded most frequently that the content knowledge they acquired during the workshop was the most valuable aspect of their experience with the workshop. The interactions among the participants, the workshop readings, and the flexibility to work according to their own schedules were also valuable aspects. 

Comments on the Facilitation of the Workshop

On the post-workshop survey, the participants were asked to respond to the following question: Do you have any additional comments about the way this workshop was facilitated?
When the open-ended responses to this question were examined, a number of themes emerged. The most frequently occurring theme related to the feedback that participants received. Other themes related to participants’ perceived access to their workshop facilitator and the encouragement they received. Each theme is discussed in turn. The facilitators referred to here are the local, MPS facilitators who were trained by ETLO staff.
Feedback from the facilitator

Comments about facilitators’ feedback were related to two separate sub-themes. The first was associated with the appropriateness of the feedback received from the facilitator and the second related to the timeliness of the feedback. Participants reported that they appreciated feedback that was appropriate to the content of the course and their individual postings and that was given to them in a timely manner. As a sample of participants’ comments related to the timeliness and appropriateness of the feedback they received from their local, MPS workshop facilitator, the following quotes are presented: 

“I found the facilitator's responses to submissions to be to the point and encouraging.”

“The input and feedback was very helpful in knowing I was on the right track.”

“The facilitator was excellent at giving immediate feedback. She always responded within 24 hours (usually much less).”

“I wish I would have gotten more feedback on the discussions we were having as a whole.”

“Once again our facilitator was excellent- she offered timely and constructive feedback.”

“The facilitator did a great job of being part of the discussions and giving useful and timely feedback. She was very helpful and was available to answer questions.”
“The facilitator was very timely in answering any questions or concerns that I had.”

“Feedback was timely and consistently given throughout the class.”

“Our facilitator could have provided more feedback and in a more timely manner.”

“It was helpful to have the facilitator feedback available in time to comment on and learn from the information shared not only with me but with the other participants as well.
Access to the facilitator
Perceived access to their MPS facilitator was mentioned frequently in the participants’ responses to this question. For example, participants wrote the following: 

“Instructor was accessible and prompt with any questions that I asked.”

“The facilitator was always accessible and generous in her time and effort she gave to me.”

“The facilitator did not make herself available despite giving her home phone number, email address, and pager access. I made many attempts to reach her to no avail.”

“The facilitator is very resourceful and was always available to answer any question and provide technical support.”
Support and encouragement

Participants also placed value on the role of the MPS facilitator for providing support and encouragement throughout the workshop. For example, participants wrote: 

“The facilitator was very good at helping even the most frustrated participants. Her answers were always supportive and positive which is sometimes hard to convey through emails.”

“Very supportive and respectful environment.”

“At the first session, I found the facilitator to be enthusiastic. I also found the facilitator's responses to submissions to be to the point and encouraging.”

“The instructor was very accommodating. She responded to everyone taking this course. Her comments were very encouraging. I really appreciated her input; it just made the discussion more meaningful.”

“I thought our facilitator was excellent. She was organized, encouraging and very helpful. The course was content rich, unlike some online courses I have take.”
In summary, the participants responded most frequently that they valued the local, MPS facilitators’ timely and appropriate feedback, they appreciated the facilitator making his or herself accessible to them, and they valued a facilitator that was encouraging and supportive. 

Uses and Opportunities for Online Professional Development

On the post-workshop survey, participants were asked to respond to the following question: Based on your experiences in this workshop, what uses and opportunities do you see for online professional development in your school, district, or organization? 
When the open-ended responses to this question were examined, several themes emerged. In order of the frequency with which opportunities and uses were raised by the participants, these related to the flexibility and convenience of the online format, the exposure to materials that could be used in the classroom for the improvement of classroom practices, the utility of the online format for improving collaboration, and the fact that the online courses may be used for college credit. Each theme will be discussed in turn.

Flexibility and convenience
The most important advantage raised by participants for the use of online professional development in the schools or districts related to the flexibility and convenience of the online format. For example, participants wrote the following: 

“This course gave me the opportunity to participate in several courses at the same time. I could not have done this if there was a weekly meeting time for each of the classes.”

“I think this opportunity will only grow for teachers, because it allows us to complete assignments at any time, and there is so much information.”

“I think online development is a great opportunity for teachers because it makes professional development more accessible and adaptable. With in-class development you are often forced to use weeknights, weekends, or vacations which means sacrificing personal time. With an online course you have the flexibility to work whenever you have time and you don't have to make huge sacrifices. I think this would encourage more teachers to participate. It is also an easier format to participate because you don't have to wait your turn and you can respond as much as you want to without taking over the whole class. A whole school could participate in an online course without having to give up a lot of free time.”

“This is a great opportunity for busy teachers and moms to keep up with the latest teaching technologies! I hope that MPS continues to offer these classes online. I don't think that I could have participated if I had to take a 3 hour class each week!”

“I think online development has real promise for professional development. It is a convenient way to get internet experience, college credit, many valuable resources for class use and it’s reasonably priced.”

“Due to an increasing demand on teacher time, I feel that online will work best with educators who have many other responsibilities and the time constraints that are inherent with additional studies would be more manageable and make additional development more possible.”

“I think all faculty and staff should be exposed to online courses. They are a fun, easy, and convenient way to continue an education. They are also a great medium for collaborating with other staff.”

“It is an excellent resource for over-tasked, very busy teachers.”
Exposure to materials that could be used in the classroom
Some workshop participants reported that the content delivered during the online workshops could enhance their classroom teaching for the benefit of their students and other teachers in their schools. 
“I just see it as being very beneficial. It is so important to find out the best way to have the students learn. I feel that these online courses open up opportunities to help them learn through the use of the Internet. I can also pass these resources along to other teachers.”

“There are so many ways to expand the curriculum within our school and district using the Internet. What a way to broaden our outlook without even leaving the school.”

“I think by using online development classes - teachers may be more apt to enhance their computer skills and the use of the computers in their teachings. The format is comfortable and not intimidating.”

“I will be able to use the resources in my own classroom as well as pass on valuable information to other staff in my school.”

“I think courses similar to this would be great to incorporate into an all school professional development session; there is so much out there that people/teachers are unaware of!”
“I could see teachers in my school developing a course that fits a need in professional development within the school.”

“I would like to see courses developed for use at the school level where the entire staff would participate. This could be a vital part of the individual school's professional development plan.”
Improving collaboration

Workshop participants also reported that online professional development could provide opportunities in their schools and districts for improving collaboration and discussion among teachers. For example, respondents wrote the following: 

“Online professional development courses are extremely valuable. Teachers have the opportunity to network and share ideas that could improve the teaching.”

“Courses like this could improve collegiality amongst teachers in a school who may not ordinarily work together on a regular basis.”

“I think online professional development would be useful across district in order to obtain a wide variety of perspectives and levels of expertise related to specific topics.”

“The use of online professional development in my school, district and organization is a great way to communicate with other educators, enhance teaching strategies and curriculum and also way to learn what technology has to offer.”

“I would love our entire staff to take an on-line course. We never seem to have time to share and his would allow us to share ideas.”

“Exposure to diverse perspectives Opportunity to collaborate with peers.”
Providing college credit

A small number of workshop participants reported that online professional development may be useful when there is the opportunity to earn college credit through their participation. The decision to award college credit for workshop or course participation was made locally at MPS with the support of the ETLO program. For example, workshop participants wrote the following: 

“On-line professional development definitely has a place in our district. The course required more work than some of the other classes; however the opportunity to earn college credit made it worthwhile.”

“I think it is a great way to pick up credits and gain info on your own time.”

In summary, the participants responded most frequently that the flexibility and convenience of the online format make online professional development appealing for their schools and districts. Participants also responded that the materials they were exposed to through the online professional development workshop could be used in the classroom for the improvement of classroom practices. Participants also reported that the online format of the professional development could provide them with the opportunity to improve collaboration among teachers. A small number of participants responded that online professional development may be useful when participation can be applied toward college credit. 
Suggestions for Improving the Workshop

On the post-workshop survey, participants were asked to respond to the following question: How could this workshop be improved?

When the open-ended responses to this question were examined, several themes emerged. It should be noted that some of the themes raised related to local implementation issues not to characteristics of the ETLO program. In order of the frequency with which they were raised by the participants, these related to the content covered in the workshops, the relevance of the workshops across grade levels, the timing of the workshops and deadlines, issues related to the assignments and final project, and the amount of coursework required by the workshops. Each theme will be discussed in turn.

Content covered in the workshops
When asked how the workshops they participated in could be improved, the majority of responses were related to the content in the workshops. The content referred to by the participants varied across workshops but many participants responded they would like to have seen more information on the topic addressed by the workshop, more discussion around the topics, information and resources that were more current and up-to-date, having access to a “master-list” of all resources, and the use of links and sites that have been verified as working. The following quotes represent a sample of what participants wrote: 

“Adding more reading material that would help strengthen children's reading abilities...there already is a course on writing so no need to emphasize that curriculum here.”

“The activities need to be less generalized. They are repetitive from other literacy focused courses that are offered.”

“Broaden the resources on assessment. Most of the tools I learned about in previous workshops. It would have been useful for example to see more portfolio examples.”

“I would like a little more time and more discussion questions to explore a wider range of topics. The discussion is great, in fact the most valuable because fellow teachers usually share from experience not from theory.”

“Making sure all the information is current and valuable to the course.”

“It would be useful to compile a master list of all resources mentioned throughout course discussions to be downloaded for future reference.”

“Some handouts or resource lists of websites and techniques/equipment that teachers can use for future reference. Sometimes, information is lost over time unless paper/file can be referred to.”

“Make sure that all websites that need to be examined are able to be opened and read by all taking the class.”

Relevance across grade levels
Another theme that emerged related to how the workshops were applicable across grade levels. Some participants were concerned that the workshop materials were inappropriate for the grades they taught or would have to be modified substantially for use at their grade level. A number of participants recommended grouping teachers according to the grade levels taught. For example, participants wrote: 

“Discussion and sites that contain or use this data in a more focused setting for activities that could be used with less modification at a middle school level.”

“The workshop was very good and I have only one suggestion and that is to narrow the reading or the session according to grade 3-4 levels. Although, I read so gathered so much information, I would have preferred to focus more on reading and lessons at the level of my students.”

“Try to put elementary level teachers together and middle/high teachers together. It was nice to see what others are doing but not always very relevant.”

“Have two sections, one for elementary teachers and one for high school.”

“The only obstacle I ran into was not being able to find enough grade level appropriate activities.

“I thought most of the topics presented would be used for older children. I did not think it was very valuable for under second grade. Maybe the description could be altered to reflect that.”

Timing of the workshops and deadlines
Participants also commented that the time of the school year when the workshops were delivered could be changed to improve participants’ experiences. Many found that having the workshops at the end of school year “added to the stress level of the staff taking the course.” It should be noted that decisions about the timing of the workshops were made by MPS and not the ETLO program. Participants also suggested making changes to the timing of the weekly deadlines for posting work. Many felt that not being able to “work ahead” or post their assignments early was problematic. For example, participants wrote the following:

“I found that taking this class so close to the end of the school term was a little stressful.”

“Not having it at the very end of the school year. It was difficult to continue during such an incredibly busy time!”

“I would like to see it offered earlier in the year.”

“I really wish that I could have worked ahead in the Discussion Board. I know that our assignments were always listed, and I could have done them in advance, but I would have liked to be able to actually post my assignments early.”

“It would be nice if you were able to work ahead.”

“I enjoyed and learned from the workshop. However, why not have all the discussion sessions open either from the start or at least opened well in advance, for those who desire to work at a faster pace???”

“Weekends should be allowed to complete assignments. Many people work during the week and only have weekends for other things.”
Amount of coursework required
Participants also commented about the amount of work required for the workshop. A few participants commented that the amount of time spent was appropriate but many others commented that the workshops were more work than the one credit allocated to them. Note that decisions to award college credits were made locally by MPS. The following quotes are a sample of what participants wrote relating to this issue:

“I believe that this workshop is appropriate for the required credit.”

“It would be nice if the course were a 2 credit class.”

“I think there is a lot of work for a 1 credit class.”

“Make it two credits. As I indicated in my other survey... it was very ,very time consuming.”

“The course could be a little less involved. I mean, for one credit, I sure spent a lot of time getting the work done.”

“There was a lot of work to be done for 1 credit. This course could have easily been 2-3 credits.”

“I was under the impression that a 1 credit class meant an hour of in class and two hours of on your own time in the subject matter. In this class, they are obviously combined, but, even before I began dialoging with classmates about my post or theirs, I had already spent more than the allotted time. In other words, I think it should be worth more than one credit. Or perhaps the instructor could decide how many credits to give based on effort and participation in the course. It took up as much time as a three credit course (easily 6-9 hours/week) and that's from the comfort of my home--no drive time to class.”

“Less work. This was only a one credit course and it took way too much time.”

Conclusion
Several themes emerged from workshop participants’ open-ended responses on the pre- and post- surveys. These related to participants’ expectations and concerns about participating in an online course, the value they perceived for the workshops, and the uses and opportunities they saw for online professional development in their schools and districts. The participants expected that the online format would allow them to work according to a flexible schedule and that it would provide them with content knowledge that they could integrate into classroom practices and share with other teachers. The participants reported being concerned about their access to and experience with technology and the mechanics of posting their work. For some, the quality of the online instruction and its relevance for their work were also concerns. 
The participants responded most frequently that the content knowledge they acquired during the workshop was the most valuable aspect of their experience with the workshop. The interactions among the participants, the workshop readings, and the flexibility to work according to their own schedules were also valuable aspects. 

The participants reported that they valued the local, MPS facilitators’ timely and appropriate feedback, they appreciated the facilitator making himself or herself accessible to them, and they valued a facilitator that was encouraging and supportive. When asked about the uses and opportunities they see for online professional development in their schools and districts, the participants responded most frequently that the flexibility and convenience of the online format make online professional development appealing for their schools and districts. Participants also responded that the materials they were exposed to through the online professional development workshop could be used in the classroom for the improvement of classroom practices. Participants also reported that the online format of the professional development could provide them with the opportunity to improve collaboration among teachers. A small number of participants responded that online professional development may be useful when participation can be applied toward college credit. When asked to suggest ways for improving the workshops, the participants make some recommendations about the content covered and about local decisions such as the timing of the workshops and the number of college credits awarded. 
Section III: Focus Group Findings

On June 1st 2005, focus groups were conducted with 5 facilitators and 5 workshop participants. The focus group participants were identified by Milwaukee school and district officials as being key individuals who had participated in or facilitated two or more workshops. One focus group was conducted with 5 workshop participants, and another was conducted with 5 ETLO trained MPS facilitators. The focus group discussions were transcribed and the data were analyzed to examine the themes that emerged. The facilitator and workshop participant focus group discussions are examined separately. 

Facilitator Training Course Participants
A focus group was conducted to examine local MPS facilitators’ feelings about being trained as online facilitators for the ETLO Program, their decision to become an online facilitator, the impact of past experiences on their role as facilitator, concerns about facilitating an online workshop, the opportunities they see for online professional development in their schools and districts, and the perceived value of the workshops they offer. Each of these themes as well as the sub-themes that emerged will be discussed in turn. 
Feelings about being trained as an online facilitator for the ETLO Program

Overall, the focus group participants reported feeling positive about being trained as online facilitators for the ETLO program. For example, the participants reported that their facilitator training “was very good preparation.” Two of the focus group participants said that they had not wanted to take the facilitator training course as they had had pervious experience facilitating online courses. Another focus group member said that the facilitator training course was useful for creating a “support network.” The following are samples of what the focus group members said: 

“I am really glad that I was trained. The class that we took was a really good class.”
“I felt as though I was ready once I finished.”
“I love facilitating so, I am very happy that I do it.”
“I felt that it was a good experience with the practice of situations and discussions.”
“I think for me, I’ll have to be honest, I was a little annoyed that I had to take the facilitation course because I had facilitated several other courses in different venues and then the mandate came down that if you wanted to do this, you must take this course. I thought, I don’t have time for this. Not that it wasn’t beneficial, but I would have like some flexibility. I don’t know if that was an MPS requirement or if it was from EDC. But it is something to think about as we bring more people and there are lots of people with a vast array of experiences and one size doesn’t fit all in terms of facilitation.”
“I was kind of arrogant too and thought I shouldn’t have to do this. And I was not a good student. And that probably was where I learned the most now being a facilitator. Being a little bit more considerate and maybe even forgiving.”
“I think the strength in MPS is the way it has been designed. That is our support net work.”
Decision to become an online facilitator
The focus group members were asked to reflect on why they decided to participate in the online facilitator training course. It should be noted that decisions related to the recruitment of facilitators were made locally by MPS and not the ETLO program. Several of the focus group members said that they were required to take the course and one focus group member said that she “was forced” to take the course. Other focus group members said that they participated in the facilitator workshop because of the money they could earn and the convenience of online facilitation. Despite these comments, the majority of the comments around this theme were positive. Four of the focus members said that they participated in the facilitator training because they really enjoyed taking and/or facilitating online courses. The following are a selection of comments around these themes: 

“It was a requirement to take the course. Of course I would say that it helped me to become familiar with how to post things. You know how to deal with certain things.”
“I always loved the online environment so I had experience and I wanted to do it. It was mandated to me by my boss. I didn’t have a choice it was part of my job description so I was really bitter. But then I did it and I was better for it. And I was able to facilitate courses which is what I love doing.”
“I took it because I was asked to take it. I mean, you know, I wouldn’t even consider not taking it in order to facilitate these classes. I have had facilitation experience in a whole different class of a realm but not online. So I was happy to take the course so that I would know what I was doing. But first I was asked to be a facilitator and then this came. So I had to take it.”
“Probably for the money.”
“It is a great part-time job.”
“It is a paycheck. It is very convenient. You don’t have to go far to do it.”
“I took one online class and thought it was fun and then I was asked if I was interested in taking the training and I like doing staff development. That seems to be something that is kind of happening for me at this point professionally. And it’s great for me as a single parent to be able to do it this way because I would never be able to sit in a building on a Saturday and a Sunday to facilitate a class. There is no way. I wouldn’t have been able to do it. So, it worked for me.”
“I think that is the whole appealing issue. Not only for being a facilitator but for taking courses as well in this environment. I mean, just the convenience. I have two young kids at home too, but they go to bed at night and mom goes to work. So I mean it is just perfect. And I still enjoy it.”
“I love the collaboration, I love the sharing. In fact I even tell participants that I am a co-learner, that I am the facilitator and not the expert. I support you, I will help you with whatever you need. To come to me with any questions concerns and if I can’t answer, I will find an answer for you.”
“For me, I was drawn to the venue of online because I had done extensive instruction in writing specifically. And then when I realized that they were offering a writing one online I wanted to expand my facilitation skills and try a new venue.”
The impact of past experiences on facilitator role

The focus group members were also asked to reflect on whether they felt that their past experiences, either taking a course or being facilitators for other workshops, impacted their experiences as a facilitator. The majority of focus group members felt that their past experiences had helped them in their role as online facilitators in the ETLO program. For example, focus group members said the following:
“I think that quite a few of the skills transferred over. There were a few things that we had to kind of tweak in our monthly meetings to address those skills. And so, I think that it is a real natural transition for me anyway.”
“I would agree. And I think becoming like a literacy coach in my school. Talking to staff and bringing back information gave me the confidence even to consider being online facilitator. There was a time, maybe five, ten years ago, I would have said “no way, I can’t do that”. That helps.”
“You gain pieces of information in each environment and your experience just builds and it just helps you become more comfortable. And better at it, I think. My role in the district is professional development so this gives me a different spot to do that in and quite frankly, I like this one better.”
Focus groups members’ discussion around this theme led them to reflect on what they liked about the online environment and how that helped them in their facilitation. Facilitators said that they liked the anonymity of the online environment and that having to respond in writing made them more aware of the impact of their comments on participants’ work. They said the following: 

“I like the fact that there is sort of anonymity. That it’s an equal playing field for all of the participants because everyone has a voice. You come into settings even like this and someone will talk, more will not talk at all. I think in that environment you get rid of that external baggage and everyone can come in as equal learners. And that is really attractive for me and it is for the participants as well, because you know if you do face-to-face professional development, you will have people who will not say a word or participate and you are always thinking what is going on with that person? But in the online environment everyone is on the same playing field.”
“I would agree and I think that if something is taken the wrong way or whatever, there is an easier way to straighten it out. You know, tones of the voice aren’t there. You know, it’s not what you say, it’s how you say it. So when you are writing there is no tone, there is no facial expression and so I think that sometimes that even makes the communicating easier. And sometimes I think people feel more open because they are typing and then they can also proof read and make sure before they put it out. Whereas sitting in a meeting where they are talking, they might not speak up.”
“You can edit what you say.”
“You can have that fiery response and then sit on it for a few minutes and [then] say the nice thing, the right thing. I think I am a better writer in that way. And I have been told that I sort of shoot from the hip when I am speaking.”
“It is true. But, like I said, it is less likely to be offensive in writing. Unless you make it offensive. Capitalizing things and exclamation points.”
Concerns about facilitating an online workshop

The focus group members were asked to discuss any concerns they may have about facilitating an online workshop. Several themes emerged from this discussion. These related to the time required to facilitate an online workshop, having clear expectations for workshop participants, and having sufficient content knowledge in the area being covered. These themes also emerged in the course participants’ open-ended narratives on the post-course survey. Each of these is discussed in turn. 
Time required to facilitate an online workshop
The focus group members said that they were concerned about the time needed “to meet the needs of everyone in the class.” They also reported being concerned about making time for their role in their daily schedule while maintaining their “day jobs.” On this theme, the focus group members said the following: 

“[I was concerned about] just keeping track of everything and the time—the time that I was going to be required to put in or would need to put in, in order to meet the needs of everyone in the class.”
“The time. Making sure that I would have adequate time to do it well. Because we all have day jobs and then you think okay. Again, after my kids got through. Do I really feel like doing that at night and sometimes you find yourself online at midnight, two in the morning, three in the morning and you look at the class list and there are other people there with me. So I think the time, the commitment that was a concern but I think we all figure out ways to manage that and make it work for us.”
“I agree with everything you said. Keeping one step ahead of them the first time you are teaching the class because you got to do all the readings. I felt I did. And the time getting it in, knowing that you are really keeping up. Okay it is Tuesday I got to get that news item ready, I got to get the discussion going. Am I doing it all? Remembering to do it and then grading. And understanding how to do it. And knowing D2L in the beginning. I mean Blackboard first and then D2L.”
“My current concern is how not to become consumed by this courses - by the time element. Somehow it is different now than the very first time I facilitated. And I had 18 people and I spent a lot of time but I didn’t feel as ah—I don’t know what the word is now. But now I think I am spending even more time making sure that every “T” is crossed and every I is dotted and everything is this way. So I am trying to find that balance. That is my current concern.”
“I always made a practice of trying to give a contact phone number. So this time I gave my cell phone number and I was in a meeting and my phone rang and I recognized the number. So someone is calling me again from my course. So I am thinking, I let this become too much. I think that being accessible is a good thing but there have to be limits because I agree with you, you find yourself being consumed by people calling you at home at night.”
“That we are on call all the time, that we have to be available at all times, that we should respond to everything at all times. And you want to. But there has to be some sort of a balance. And that is my current concern. How to strike that balance.”
Clear expectations for workshop participants
The focus group members also expressed concern about having clear expectations for the workshop participants. They said that it was important for them to provide clear goals as they felt responsible for participants’ understanding of the workshop goals. Focus group members said that they were concerned about the following: 

“Making sure that I was complete on everything. All the requirements, that I was clarifying everything. I probably, and I still do this, send like a couple of emails a week to remind them when things are due and then remind them or let them know I updated them.”
“I just want to make sure that I am very clear on what they need to do. Because I feel sometimes even though I posted things if they miss it, I feel that I missed something as well as a facilitator.”
“I still feel like I always want to give them notice of the final project. I usually do that in the second week. You know, to look ahead, look at the rubric. But I think that I was always really nervous that maybe I would be misunderstood or maybe I miss a beat and then they would be upset and rightfully so; if I am not doing what I should be doing.”
Sufficient content knowledge
Focus group members were also concerned with whether they would “know enough” to facilitate an online workshop. Focus group members said the following: 

“My initial fear or concern was that I—and I don’t have this anymore— but that I wouldn’t know enough. You know, about the material. So it is a little scary to facilitate and actually the very first thing I facilitated was something that I had done already as a student/participant. That was, you know, having the responsibility of people coming to you to ask you information and questions and I am not an expert on anything.”
“I think that asking higher order thinking, you know, questions; critical thinking. That can get challenging too because sometimes you have participants that just give you the basics and you are going okay, how? If you are telling them that they have to extend the discussion with their replies, you have to model that.”
In summary, focus group members were concerned about the time required to facilitate an online workshop, having clear expectations for workshop participants, and having sufficient content knowledge. Despite these concerns expressed by the MPS facilitators, the ratings received from the workshop participants’ were very positive; on the post-workshop survey 86% of the workshop participants said that the local MPS facilitation was either effective or very effective.
Opportunities for online professional development

When asked to discuss the opportunities the local MPS facilitators saw for online professional development in their districts and schools, several themes emerged. These related to increased collaboration among district personnel, the creation of a cadre of teachers working towards a common goal, the ability to focus workshop training on districts’ and schools’ specific needs, the acquisition of new skills and content knowledge, and gaining knowledge about their district. Each of these themes was also raised in the open-ended narratives provided on the post-course surveys. Each of these is discussed in turn. 
Building collaboration among district personnel 

The focus group participants said that online professional development may be beneficial as it can provide personnel, who would typically not get the opportunity to interact, a forum for discussion. Opportunities for two types of cross-group collaboration were mentioned. These were public school and non-public school personnel, and staff at different grade levels. The following are a selection of the comments made about each of these two types of opportunities: 

“Just breaking down a lot barriers of pre-conceived notions between a public school teacher and a non public school teacher and what our populations where like and what we were dealing with. We found out that we shared more likenesses than we share differences and coming up with some great ideas for going back.”
“It was very exciting. It is a very exciting environment when you get people thinking and communicating with each other. It has been growing in my school. People were a little afraid about signing up for online classes to begin with, but more and more people are doing it and it and it seem to be catching on.”
“Same thing public/non-public, you know, they are really learning about each other. I actually have a non-public principal who is starting a coalition with principals to compare data; to get data together. And I just think that it is so impressive. I am like, what an impact this course made on that school and the schools that they are going to be working together. That is just great.”
“A lot of the high school teachers were saying, wouldn’t it be wonderful if could take the data and share our data with the elementary school people that were feeding into our schools and help them and maybe go back to them and give them some pointers on how they were educating the kids so that the kids can do a better job, and just so much camaraderie.”
“I agree. It has opened up the dialog between teachers in high school and elementary schools are earning courses together now. Special education teachers putting in their thoughts and advice. Like you were saying you would have not necessarily take the class and they are blending it together and they are seeing the advantages of hearing each others’ voice.”
“I think that is what I like about it too. I think that the courses that I facilitate where there has been a broader mix of people, those have been the absolutely best courses because you get all the perspective on– speech pathologists, teachers, social works, psychologists. Just the diversity of the people and the discussion that takes place; I think that it helps build some of that common knowledge in the district which we lack sometimes in terms of some consistency. It also gives people the opportunity from different schools to communicate and realize that we are a system of schools and what happens in one place may or may not be what is similar in another. And I think that is important for people to get a bigger picture of the district because in the end we are all serving school kids and then as you said that the non-public school being in - I thought that was huge as well just for the dialog that took place in those courses.”
Creation of a cadre of teachers working towards a common goal

The focus group participants also said that online professional development may be beneficial as it can create a cadre of teachers working towards a common goal. Participants said the following: 
“I think that it is really beneficial when you have a group of teachers at a school and you are working on your school improvement plan. For example, I am facilitating the database school reform and, I mean, there are some people that are in the same school and they are just flying with it in their school. They are really using these things. They are sharing things with staff.”
“I think the collaboration increases. I think it is great when they are doing a writing course where teachers get together and because of this course they really share and open up.”
Focusing workshop training on districts’ and schools’ specific needs


In addition to the previous themes, the focus group participants also commented that online professional development is useful as it allows the focus groups to be targeted and focused specifically on individual school and district needs. For example participants said the following: 
“I really think it is a good thing. I like the idea of us writing our own courses because we really could get into the district initiative and what the schools really need.”
“I think that we can write our own courses to meet the needs of our district and our different initiatives so I see that as a big advantage.”
“Because it will be more focused on exactly what our teachers need. So based on the educational plans that they are writing in their schools, based on the districts initiatives we can align them.”
Acquisition of new skills and content knowledge


Focus group participants also felt that the online workshops they facilitated were beneficial for them as they were able to acquire new skills and content knowledge. The focus group participants said the following: 

“Every time I facilitate a course I learn so much. So each time it is a learning experience for me too. So for my own professional development I think it is wonderful.”
“Having resources; a lot of  the participants- they are posting resources that they came across or were familiar with and, you know,  you write those down, you check them out and find them very useful, come back and use them with your staff.”
“Just getting great ideas. Ideas of different things to do. For example how to use data. Everybody does their own action plan. You read this action plans and you get some real great ideas and go back to your staff and say wow! This is how one school did it. Let’s try that.”
“In addition to that, we don’t have to be an expert in the course that we are facilitating. So we are reading all the materials and we are actually learning new content.”
“Every course that I facilitated was the one that I had not taken. I intentionally did that (Except for the very first one.) just to expand my knowledge. I am a person who worked in health care in the private sector for 18 years before I came to education. This is helped me to kind of get up to speed, not only as a participant in the courses but then there would have been no way that I could have taken this 11 classes in a classroom. I think that it is good for new teachers, for anybody to be able to access a lot of different kinds of information.”
“You also run into things that each time a little bit differently. Some of the quirkiness that is out there, but that is also good, because it forces you to learn how to, in the online environment, to sort of navigate and deal with individual differences even in the online environment.”
Gaining knowledge about their district

Focus group participants also said that online professional development provided them with the opportunity to develop “a real accurate flavor of what is going on in the district.” One focus group participant said that she came to understand “what people know, what they don’t know, where their challenges, their concerns and issues and strengths are.” Another focus group participant said the following: 

“I see some similarities and then the differences come up but one of the things that I have notice is that from a year ago when I taught my first data class up until now, that it seems as though the knowledge base is getting a little bit stronger. And now I would say, at least half the people had used the site before they started the class. So, it seems a though there is more going on.”
In conclusion, when asked to discuss the opportunities they see for online professional development in their districts and schools, the local, MPS facilitators were very positive and raised several themes. Similar to the open-ended narratives on the post-course survey, they said that online professional development provided opportunities for increased collaboration among district personnel, facilitated the creation of a cadre of teachers working towards a common goal, allowed workshop training to be focused on specific needs, provided opportunities for acquiring new skills and content knowledge, and allowed them to improve their knowledge about district needs. 

Perceived value of the workshops they offer

Focus group participants were asked to reflect on whether the workshops they offered were considered valuable by the teachers who took them. The focus group participants said that the feedback they receive from participants about the value of the workshops was “all over the map.” For example, focus group members said the following: 

“In one class someone would say. This was worthless basically and well, not those words exactly because that’s not an option [on the evaluation survey] but if it were an option it would be. I get, this did not meet my expectation to this was the best thing I ever done.”
“People really take away from it only what they put in. If they do they bare minimum; I think that there are those people who…I jumped through the hoops, I met the requirements and I am done and they don’t find it valuable. Then there are those who suck it all up.”

“I have done three different courses and two of them I have done twice. I would say that 80 to 90% of the participants from based on surveys; based on their responses or even sending me emails at the end they really do value it. When I look at the surveys, there is always an outlier who gives me a really bad evaluation but then I notice that they also do the online poor evaluations so I say okay, you are an outlier. They don’t like the online learning environment.”
“I find that, especially the last two courses for me, I am getting stronger as a facilitator. The last two courses [I taught], when the sessions were over they are still going back in and discussing. They are still finishing their discussions and so I am really impressed. I do think that they wouldn’t do that if they didn’t find value. The week is over and they are going back in to see what people are still saying. Obviously they feel that they are growing and learning back and forth to have these discussions of what is going on in other schools.”
When pressed to reflect on why some workshop participants would give poor evaluations, a number of themes emerged. These related to participants having problems navigating the technology, content-related concerns, and whether the workshop members were from the same school as the facilitator. Other focus group members found that having many teachers from the same school led to problems with their facilitation. Note that the focus group members were not asked to reflect on why workshop participants give positive evaluations. 
Difficulty navigating the technology

Several focus group members felt that the online nature of the workshops was difficult for some and this may have resulted in participants not finding value in the courses. Note that EDC developed the courses and workshops in the Blackboard course authoring system and provides technology and resource support for districts using that system. MPS uses its own locally managed Desire to Learn (D2L) course authoring system to deliver the workshops. Related to this theme, participants said the following:
“I think some people just get rally frustrated if they can’t get in the technology.”
“I think it is the technology. I actually was talking tonight about this. I said, you know, I looked at surveys now, for example, and ten of my participants out there can’t finish it. One of course is that outlier again. I would love to know who that is? So that I could just call them and say:  How could I have made this easier for you? As a facilitator? How could we help you? Is it that they don’t have a computer at home so that they had to stay at school to do the home work? And oh! what a drag, I have to stay here and do my home work.”
“I think that for most people who have not been positive, I think it is the technology. They just let it get in the way. And you try to be as supportive as you can and sometimes you get the phone call or the email and you are just like ‘you got to be kidding me’; because to us what are some simple thing but for some people but some people is where their skill level is at and they just can’t do it and never quite catch on through the course. You know, they are posting in the wrong place, they can’t make attachments, they can’t read the screen, they can’t change.”
“I don’t think they knew what to expect when they went into it. I don’t think they really anticipated what technology issues they would encounter.”
“Half way through my class that just concluded, and I taught the 12 week data class, there was an update in the system and I feel as though I am pretty technology savvy but even things that I was attaching and sending back to my participants, nobody could open. There were a lot of problems and it was very frustrating because I was trying to give people support and people couldn’t —it just wasn’t working. So we were using museum mail and sending hard copies around the district to each other. But then people didn’t have a chance to see what their peers were doing, so there has been some frustration that we can’t blame on people that aren’t familiar with technology because there are some kinks that still have to be worked out in the system. I don’t know how that happens, but that was something that I was hearing from many people at my school who are participating in online classes.”
“They were coming to me and saying it is not working in my computer at home, it is not working here, I tried Netscape, I tried this, I tried that. And we have got one computer in our building that is on OSX and so that was the computer that everybody was lining up for because that was only one in the building that they could use. So, you know, that’s a little bit upsetting.”
Content-related concerns

The focus group members also said that some workshop participants had concerns relating to the content of the workshops and that they felt that these concerns affected the value participants placed on the workshops. In particular, on their post-workshop surveys, some workshop participants had written that they felt that the course materials were not up to date. Related to this theme, focus group members said the following: 

“There are those participants, though, who do say that the content was too easy. In my current course somebody’s comment was “I didn’t learn anything new in this course”. I knew they had wanted more up to date information. I hadn’t even thought about that. It was a literature course. I don’t know what you do with that. But I had that comment in two or three classes that the material was not enough. On the flip side, there are those people who complain that it is too much material to do for one credit. It is just too much. But I still think that those people do come back.”
“Current research though I think is a piece that I do get concerned with some of the courses because I am facilitating one that is not a part. It is kind of a pilot and some of the research that is being used is just way outdated and there is a lot of really new stuff out there and I don’t know what’s going to happen with this course but I think it is going to be run again it has to be— the research cited and included has to be much better.”
Workshop participants’ school affiliation

One focus group participant felt that it was difficult for her to facilitate workshops when workshop participants were from her school. Others felt that having a large group of teachers from the same school was problematic. Note that implementation issues are part of the ETLO training, but final decisions relating to enrollment were made locally by MPS. Related to this theme, focus group members said the following: 

“I will never facilitate a class with people from my building ever again and I probably will try to make that a rule that I will follow because I had people come in and say things to me. I have to leave the building [then] for about an hour to get my composure back. Because you are friends with people and if there are going to be five spelling mistakes and the punctuation hasn’t been checked or anything else and you call the person on this and then they kind of freak out. They come storming into your room and they start freaking out. —Oh no! —Go away!”
“I think that it is even hard though. Not even when you have people you know in your course, but if you have a large number of people from the same school, they tend to feed off of each other depending on what is happening back at their building and that is not necessarily a good thing. I think.”
“I also found that when they do that; sometimes they just respond to each other and not the outsiders from other schools. You know, they act like outsiders. So sometimes you have to try to get them to converse with somebody who is outside their group. Of course I always do the side conversation discussion too. So I let them know that if this doesn’t fit here, why don’t you talk about this in the side discussion please.”
In summary, when the focus group participants were asked to reflect on whether the workshops they offered were considered valuable by the teachers who took them, they said that they receive a variety of feedback from the workshop participants. When asked to discuss why some workshop participants gave poor evaluations, the focus group members felt that navigating the technology proved to be difficult for some workshop participants. They also found some workshop participants were concerned with the content of the workshop and whether the resources were up to date. Some raised the concern that it was difficult for them to facilitate a workshop when the participants were teachers at the same school, while others felt that having a group of teachers from the same school made it difficult. 

Conclusion
Overall, the focus group participants reported feeling positive about being trained as online facilitators for the ETLO program. The majority of focus group members felt that their past experiences helped them in their role as facilitators. The MPS facilitators were concerned about the time required to facilitate an online workshop, having clear expectations for workshop participants, having sufficient content knowledge, and being an effective facilitator for the discussions. When asked to discuss the opportunities they saw for online professional development in their districts and schools, several themes emerged. These related to increased collaboration among district personnel, the creation of a cadre of teachers working towards a common goal, the ability to focus workshop training on the district’s and school’s specific needs, the acquisition of new skills and content knowledge, and gaining knowledge about their district.
The focus group participants said that online training was beneficial as it provided personnel who would typically not get the opportunity to interact, a forum for discussion. Opportunities for two types of cross-group collaboration were mentioned. These were public and non-public school personnel, and staff at different grade levels. The focus group participants also said that online professional development is beneficial as it can create a cadre of teacher working towards a common goal. In addition to the previous themes, the focus group participants also commented that online professional development is useful as it allows the professional development to be targeted and focused specifically on individual school and district needs. Focus group participants also felt that the online workshops they facilitated were beneficial for them as they were able to acquire new skills and content knowledge.
When pressed to reflect on why some workshop participants would give poor evaluations, a number of themes emerged. These related to participants having problems navigating the technology, content-related concerns, and whether the workshop members were from the same school as the facilitator. Other focus group members found that having many teachers from the same school led to problems with their facilitation. Note the focus group members were not asked to reflect on why workshop participants give positive evaluations. 
Workshop Participants
The workshop participant focus group was conducted to examine several themes. These related to their feelings and concerns about taking the ETLO workshops, their expectations for the online workshops, the opportunities they saw for online professional development in their schools and districts, the advantages of the online workshops, the benefits they gained from taking the online workshops, examples of how they put the expertise they acquired during their workshops into practice, and suggestions for improving the online workshops. Each of these themes as well as the sub-themes that emerged will be discussed in turn. 
Feelings and concerns about being involved with the ETLO workshops

Overall, the focus group members reported feeling positive about their participation in the online professional development ETLO program. The following are samples of the focus group members’ feeling: 

“If it was a reasonably priced tuition, I would still probably be taking it. Just because it is very convenient and it is very applicable. It’s something that is designed around us.”
“I have enjoyed the course work, I have enjoyed the reading she is giving me, the book she told us—all of that.”
“I have taken four [workshops] and I think everyone has been fabulous.”
When asked about any concerns they may have had about participating in an online workshop, the focus group members did not identify any major concerns. One focus group member said the following: 

“Initially I did. I didn’t know what to do. I didn’t know how to cut and paste. But I found that it’s very easy. I had one other person in the building who was taking the class. It was just the two of us. That helps a lot. And the facilitators were always very available and very supportive. Not a problem. I learned how to attach and felt proud of myself. And that’s the best way to learn. To me that’s the best way to learn.”
Expectations for the online workshops

Focus group members were also asked to comment on whether they felt they had a clear understanding of what was expected of them as part of their participation in the online workshops. Many of them agreed that the expectations for the courses were “extremely clear” and one participant said that “if I was confused I just asked her [the facilitator].” Another focus group member said the following: 

“I thought it was very open and non-threatening environment and everybody really respected each other as a professional. It’s like, oh! You are the psychiatrist, or oh! you are the technology teacher, or you teach drivers education  and you just learn so much. I was overwhelmed.”
Opportunities for online professional development

When asked to reflect on the opportunities workshop participants saw for online professional development in their districts and schools, the discussion was positive. Focus group members felt that online workshops were valuable and recommended new ways of advertising them to district members. Note that decisions about how to advertise the online workshops were made locally by MPS. Focus group members said the following:
“I think that you can expand the program tenfold. I think that you are hitting the tip of the iceberg. And I think that you could go much more than what you are doing. Right now I don’t think we have the resource, we don’t have enough facilitators. There isn’t enough selection of courses. I think that this is just the tip of the iceberg and I think you could go much further.”
“Also, I don’t think everyone knows about this. I mean, one of the issues is that they advertise it electronically and so people who aren’t using computers, who need the courses don’t ever hear about the courses. And I am sure that it goes to head secretaries and things like that but whether or not it gets put to the right people — I don’t know.”
Advantages of the online workshops

Important advantages to online professional development workshops emerged from this discussion. These related to the flexibility of the online forum, flexibility in the focus of the final projects, exposure to new resources and content, and having the ability to network and share experiences. These themes also emerged on the post-workshop surveys. Each of these themes will be discussed in turn. 

Flexibility of the online format

Several focus group members agreed that the flexibility of the online environment was appealing but recognized the need for proper time management and self-discipline. 

“I just think it’s an excellent format for people today—the way that our lives are, and you know, I mean it’s a perfect way for people to get information and I think that the discussion that goes on among class members is really phenomenal. You would not get anywhere else. I mean, I myself sitting in a class I don’t like to talk out loud. I am not that comfortable with that, in the discussion you are pretty anonymous. I just think it’s the perfect format. The time, the flexibility all of that.”
“The only thing is that it does take some self discipline and it certainly isn’t for everybody. I remember the first class I took. It was late Saturday evening and it’s Oh! I haven’t done any work this week. So, I’ve got to post and have something done in four hours. So, you sit and it’s like cramming for an exam because you put if off until the last minute. And as that first course went on, I got much better at doing that. And now you sort of have to force yourself to, okay, this is like going to class. I got to set aside sometime. I got to make sure I do that, but for someone who has never taken an online course, that can be a difficult thing. So for a lot of people, maybe their first course is somewhat difficult but it gets a lot easier.”
Flexibility in the focus of the final projects

Two focus group members felt that being able to focus the final projects according to their interests and needs was beneficial. 

“It does allow you to be flexible with the assignments. To the degree that you are making it for you and I want to make the final project something that is useful because truthfully it is helping me. It is helping me streamline my program or my last one was about fluency so, you know, everybody else out there doesn’t particularly care about stutter or fluency like I do. But it really did help me put it into a format that I can use in the future.”
“In my courses they have allowed me to do that too [be flexible in focusing the final project]. They allow you, so like you said it is applicable to what you do.”
Exposure to new resources and content

The focus group members felt that an important advantage to the ETLO workshops was the exposure to new resources and content. For example, focus group members said the following: 

“I think that all of the literature that we were supposed to read for each course has been incredibly informational and just very strong, very applicable too in my situation.”
“I have taken 10 and I have loved every one. The wealth of knowledge is tremendous. I can use it in the classroom. The resources are fabulous. Websites that I never knew of. Before I started my computer was used for recipes and email and really it is awful but I have so much information that I have taken for all subject matters. I teach second grade. It’s been great.”
“I have taken 7 and I can’t even tell you. I feel privileged to be in MPS because of that. There is negatives and positives. This is one of the highest points I have ever. It’s like somebody has given me a gift. Free tuition, free ability to gain knowledge. The classes are wonderful. You—I can’t even tell you. It is so fun. It is very flexible. You can do it at school because we have a computer that logs you in. You can do it at home. And I just think it is the greatest. I love these courses. I’ve spoken with seven other speech pathologists. They all now are taking classes. They have thanked me at our small meetings. Wendy, thank you for telling me about it. I didn’t think it was this good. And I am telling you. Just on my enthusiasm I think I can sell it. It is that fund to be able to determine your own destiny. I share it with my early childhood kids.”
Ability to network and share experiences

Focus group members also felt that the online workshops provided them with the opportunity to network and to share experiences with others that they might not typically encounter. 

“Our facilitators are employed by MPS and it is very beneficial because not only do we relate to them because we are in the same system, we have the same requirements in some of our buildings. Some of the same things that we have to do. Some systems don’t have those kinds of requirements. So, we kind of all relate to the system, the requirements, the bonuses that come with our jobs, the negatives that come with any kind of job in teaching.”
“You sort of network with people that you don’t really know but have great ideas.”
“I think those courses are a place where the talking that you get to do—if you will—talking among other staff members or people that you would never encounter in your job everyday because you don’t work in there building or because you don’t work in that particular area or whatever. That is a real benefit.”
In conclusion, focus group members enjoyed the flexibility of the online forum but acknowledged the need for self-discipline. Focus group members also said that the flexibility in the focus of the final projects allowed them to focus their course work according to the interests and needs. In addition, focus group members enjoyed the exposure to new resources and content, and said that they benefited from having the ability to network and share experiences.

Benefits gained from taking the online workshops

Focus group members were asked to comment on what they gained from the ETLO online workshops. In particular, they were asked to discuss whether they found the exposure to technology or the exposure to new content most beneficial. Most people agreed that, while both were important, the content of the workshops was the most important component. They agreed that they use “technology as the tool.”  The following are a sample of what focus group members said: 

“I would say both. Definitely.”
“It’s just a different way to approach the content. Every class I’ve taken is based on the content and this is just a different way to present and do the same that is taught in a completely different way that maybe you hadn’t thought about before.”
“So, you are using the technology but the class isn’t about technology. The class is about the stuff behind it and you happened to use the technology just you use a board in the front of your room to write stuff. That’s not what you are about. It’s about what you are writing on the board. So I think all the classes have been the same way where it’s the content that drives it. You just might be using technology as the tool.”
During a follow-up question, focus group members were asked to reflect on whether they felt they had been provided with enough content knowledge during the workshops. The discussion in response to this prompt was very positive and one focus group member said that “not only were we provided enough, we were given additional resources.” Other focus group members said the following:  

“In both of my courses we were given additional resources if you had the time, if you had the interest.”
“We were given well and above what it was. The material was abundant.”
“When it’s over, I can go back to courses that I took just by logging in. I can go back to that content and that article and there is still a link. I think that’s really excellent that it’s not over for me. The course is over but I can still go back.”
Examples of putting new expertise into practice

Focus group members were asked to provide examples of having used the expertise they acquired through the online workshops. One focus group member said that even though she currently doesn’t have any direct contact with school children, she passes the resources along to other staff members. The following are examples of focus group members’ responses’: 

“I have done a running project for my fifth and sixth graders. And we did it in the class and they had to write and present it. I taped it, the parents came. I got permission, I showed it in my class what I did with the kids. I can’t even tell you what it’s done. I’ve been able to give a presentation for my whole staff on speech and hearing loss. For speech pathologists. My staff were so happy; I gave them hints on things to do in the classroom, I showed the research behind it. I took all my material and gave it to them. Even though they hadn’t taken the course.”
“I just think it’s changed the way that I collected data or looking back at the data and using it on how to re-design the way that I would work with a particular student or something like that. The web resources have been excellent and I always try to use that. I work with middle school students so we are always using the web as part of our program anyway and so just finding different ways to search for things.”
“I ordered 40 copies of the books we used for course for teachers. I think it’s excellent when we had some money. Which is not very much usually. And again, downloaded research articles that I read so teachers know why they are doing what they do, and why it’s important. So, they are wonderful resources.”
“We had to do a Track Star, which is new for me, and I actually used it with my second graders. They don’t have internet access but I can pull it up in my room and print things and share with them. So it was all organized for me. It was the easiest lesson. Easiest unit I ever done.”
“I use Track Star every two weeks. My early childhood teacher and I plan a whole year of units and what we are going to do. I take those units, I print them out, I give them to the early childhood teacher; and they use the resources.”
“I gave an in-service at my school on all these new websites. I talked some of my teachers into going into one of my schools. It is the greatest thing. I can’t even tell you. It is the best thing about MPS right now. Working and you can get something for free and it is so valuable.”
“I don’t have contacts with the kids any more. So, personally I am not using them but I am passing along stuff regularly to people I still know that are in the situation where they can use it. So, it’s good stuff.”
Suggestions for improving implementation of the online workshops

When workshop participants were asked to make suggestions for improving implementation of the ETLO workshops in the MPS, one member recommended the creation of “an advertising kind of web site with some testimonials.” This recommendation was made as she and others believed that the “technology keeps people away”, particularly more veteran district members. Note that decisions about how to advertise the workshops were made locally by MPS, though implementation issues are addressed in the ETLO training. Focus group members felt that having better descriptions of the courses, including testimonials from participants, would help to alleviate this problem. 

“For people who have been in the districts for ten or more years, I think the last ten years technology has changed. I think that even in five years. People coming in the last five years it’s not an issue or eight years. But anybody who’s been in the district for eight years plus, I think they had computers, but it’s changed so much with Gate’s programs, Microsoft and all the different things we can use now and games and the technology. I think people need this course to even help hone their skills and make them even more technologically savvy.”
“I wonder if you couldn’t build an advertising kind of web site with some testimonials and stuff. What about like, get permission from some people in a couple of other courses and actually have of the content to show what people are doing in the course because then someone who is thinking about taking a course could actually see. And I could do that!  People might look at that and might say that’s not so bad. Get over their initial fear.”
“I also think that people have reservations of moving away from the face-to-face. That people don’t necessarily like that but I mean, the benefit you get from this experience is so much greater than worrying about that.”
When asked in a follow-up question to discuss the weaknesses they see for online courses in general, focus group members felt that the technology interface was an obstacle for some participants. Focus group members agreed that “if you’ve got the slow dial up access along with an old nasty machine, you are not going to get as much out of it, as someone who has better access.” Participants’ discussion did not necessarily point to weaknesses in the ETLO program in particular, but rather pointed to the reality of an online learning environment. One focus group member said the following: 

“There were a number of people whose machines they were using at work weren’t good enough to do all the stuff they need to do. So here they got themselves in the class, now they can’t do it on their machine. They didn’t have it at home. There were some issues with that and I think they all got resolved. One person dropped and the other person they worked it out somehow. So, that is an issue. You need to have access to technology and certainly having access at home makes this class a lot easier.”
Some focus group members felt that the ETLO online workshops could be improved by providing better descriptions of course content. One focus group member felt that the workshop descriptions “could be tweaked a little to give you a little more about what it’s going to entail, what you are going to get out of it.” She followed up by saying that: 

“I think those descriptions really need to be changed a little. And there could be a good rating system: Great for special educators, great for administrators, super for whatever. Because then they will zero in and the first time they don’t come to the class they go “Oh I thought it was something else” then you feel like; you signed up for six weeks of this. And you are like, how am I going to make this apply to my field? The course descriptions could be a little more clear.”
Another focus group member agreed and said that: 

“A little better description would not be a bad idea. Or maybe just a break down of what we are going to do in this class. Kind of take the syllabus and summarize real quick and easy. Okay, during the five week we are going to accomplish this, as part of the description.”
Conclusion
Overall, the focus group members reported feeling positive about their participation in the online ETLO program as workshop participants. When asked about any concerns they may have had about participating in an online workshop, the focus group members did not identify any major concerns. The focus group members agreed that the expectations for the courses were “extremely clear.” When asked to reflect on the opportunities workshop participants see for online professional development in their districts and schools, the discussion was also positive. Focus group members felt that online workshops were valuable and recommended new ways of advertising them to district members. 
Important advantages to online workshops emerged from this discussion. These related to the flexibility of the online forum, flexibility in the focus of the final projects, exposure to new resources and content, and having the ability to network and share experiences. Several focus group members agreed that the flexibility of the online environment was appealing but recognized the need for proper time management and self-discipline. This point was also raised in participants’ post-workshop survey responses. The focus group members felt that an important advantage to the ETLO workshops was the exposure to new resources and content. 
Focus group members were asked to comment on what they gained from the ETLO online workshops. In particular, they were asked to discuss whether they found the exposure to technology or the exposure to new content most beneficial. Most people agreed that, while both were important, the content of the workshops was the most important component. 
Focus group members also provided several examples of having used the expertise they acquired through the online workshops. When asked to make suggestions for improving the ETLO workshops, one member recommended the creation of “an advertising kind of web site with some testimonials.” This recommendation was made as she and others believed that the “technology keeps people away”, particularly more veteran district members. Focus group members felt that having better descriptions of the courses, including testimonials from participants, would help to alleviate this problem. 
When asked to discuss the weaknesses they saw for online courses in general, focus group members felt that the technology interface was an obstacle for some participants. Participants’ discussion did not necessarily point to weaknesses in the ETLO program in particular, but rather pointed to the reality of an online learning environment. Some focus group members felt that the ETLO online workshops could be improved by providing better descriptions of course content. One focus group member felt that the workshop descriptions “could be tweaked a little to give you a little more about what it’s going to entail, what you are going to get out of it.” 
Section IV: Conclusion and Discussion
EdTech Leaders Online (ETLO) is a capacity-building online professional development program that prepares teams of participants from local school districts to facilitate and manage an online professional development program to meet local goals and needs. The Milwaukee Public School (MPS) district has participated in Education Development Centers’ ETLO program since fall 2002, and since then over 40 MPS staff have been trained as online specialists. Approximately 20 MPS staff members were trained in the fall 2002 and an additional 22 MPS staff participated in training in the summer 2003. 
Beginning in 2003, the trained online specialists began delivering ETLO’s online workshops for MPS teachers and administrators. To date, approximately 140 online workshops have been delivered. The MPS/ETLO program is ongoing and continues to expand, with additional workshops conducted during the 2004 – 2005 school year. Twenty additional facilitators were trained in the winter 2004 – 2005. Since fall 2002, over 1000 MPS teachers have already been impacted by the online workshops delivered by MPS facilitators. 

In order to examine the effectiveness of the ETLO program, this report summarized aggregate pre- and post-workshop survey data from facilitator training course and workshop participants as well as narratives gathered through focus groups conducted with key individuals. The data collected through the surveys and focus groups provided the opportunity to investigate the following questions:

1. Did the online professional learning impact participants’ content knowledge, pedagogical practices and approaches?

2. Did the online professional learning impact collaboration among teachers?

3. What advantages do teachers report relating to their involvement in the online professional development workshops?

4. How well were facilitators trained to implement online workshops for their colleagues?

5. What uses and opportunities do teachers report they see for online professional development in their district?

6. What are the characteristics of how the program was organized and implemented in Milwaukee?
In this section of the report, the findings from the surveys and focus groups are discussed in light of these questions. Each question is discussed in turn. 

Did the online professional learning impact participants’ content knowledge, pedagogical practices and approaches?

Data from workshop participants’ pre- and post-survey responses and the participant focus group were examined to investigate this question. Questions on the pre- and post-workshop surveys examined participants’ self-reported familiarity with the content being addressed in the workshops, and the use of technology to support the main content goals of the workshop. In addition, pre- and post-survey questions examined participants’ capability to use a combination of the content goals of the workshop and technology in their classrooms and examined whether participants felt confident designing projects for use in the classroom that reflect the content goals of the workshop. 
The post-workshop participant survey responses indicated that more than 90% of the participants either agreed or strongly agreed that they were familiar with the content goals of the workshop. When compared to the 49% who reported being familiar with the goals prior to the workshops, this improvement is substantial. Similarly, the percentage of participants who agreed or strongly agreed that they felt confident using technology to meet the content goals of the workshop increased from slightly less than 45% on the pre-workshop survey, to more than 90% on the post-workshop survey.

When asked about whether they feel capable of using a combination of the content goals of the workshop and technology in their classrooms, slightly more than 90% of the participants reported feeling capable after their participation in the workshop, an increase from approximately 46% on the pre-workshop survey. The participants also reported feeling substantially more confident designing projects for use in the classroom that reflect the content goals of the workshop subsequent to their participation in the workshops. Compared to the less than 40% of respondents who reported feeling confident prior to the workshop, more than 90% reported feeling confident after the completion of the workshop. 
Based on these analyses of the pre- and post-workshop survey responses, it is evident that participants felt substantially more familiar with the content goals of the workshops, with using technology to support those goals, with designing projects for use in the classroom that reflect the goals, and felt more capable to use a combination of the content goals of the workshop and technology in their classrooms subsequent to their participation in the workshops. 
In their post-workshop survey narratives, the workshop participants wrote that they valued the workshops because they were exposed to content that they could take back to the classroom. Similarly, when the workshop participants were asked during the focus group to comment on what they gained from the ETLO online workshops, the importance of the new content that they were exposed to emerged. In particular, they were asked to discuss whether they found the exposure to technology or the exposure to new content most beneficial. Most participants agreed that, while both were important, the content of the workshops was the most important component. They agreed that they use “technology as the tool.” 
Focus group members were also asked to provide examples of having applied the resources and content they had been exposed to during the ETLO workshops. In response, the workshop participants reported using the new content knowledge they had acquired to create projects for their students, using their resource lists to support and enhance their teaching, and reported sharing their resource lists with other teachers in their schools. 

Each of the three data sources examined suggest that the online professional development provided through the ETLO program had a positive impact on participants’ content knowledge, pedagogical practices and approaches. 

Did the online professional learning impact collaboration among teachers?


Data from the post-surveys and the two focus groups were examined to investigate this question. In their open-ended narratives, the facilitator course participants and workshop participants reported that the training course was valuable because it provided them with the opportunity to learn from ideas shared among the participants, from the discussion, and from the feedback that they received from their group relating to their work. The opportunity to interact and network with colleagues and the feedback received from the instructor were reported as being very valuable. 
When the local MPS facilitators were asked during their focus group to discuss the opportunities they see for online professional development in their districts and schools, they said that online programs could improve collaboration among district personnel and could create a cadre of teachers working together towards a common goal. The MPS facilitators also said that online training was beneficial as it provided personnel who would typically not get the opportunity to interact, a forum for discussion. Opportunities for two types of cross-group collaboration were mentioned. These were public school and non-public school personnel and staff at different grade levels. Similarly, during the focus group conducted with the workshop participants, they said that the ETLO program provided them with the opportunity to network and share experiences with other teachers in their school and district. 

It is evident from the data that the MPS facilitators and workshop participants valued the opportunity provided by the ETLO program for improving collaboration among district personnel. 
What advantages do teachers report relating to their involvement in the online professional development workshops?

Data from the post-survey responses and the two focus groups were examined to investigate this question. When asked to select the advantages they perceived for their involvement in the ETLO program from a list of possible advantages, the most popular advantage reported by the facilitator course participants related to scheduling flexibility. Similarly, having the ability to read and post messages at one’s own pace was identified as an important advantage. Other important advantages included not having to travel, being exposed to diverse perspectives, having the opportunity to review discussion and summaries, and having more time to be reflective. 
In their narratives provided in response to an open-ended prompt on the post-survey, the facilitators reported that the facilitator training course was valuable because it provided them with the opportunity to learn from ideas shared among the participants, from the discussion, and from the feedback that they received from their group relating to their work. The opportunity to interact and network with colleagues and the feedback received from the instructor were reported as being very valuable. In addition, learning new facilitation skills and being exposed to useful resources were each identified as being valuable aspects of the course. Similarly, during the facilitator focus group, they said that online training was beneficial as it provided personnel who would typically not get the opportunity to interact, a forum for discussion. 
Similar themes emerged during the analysis of the workshop participants’ survey responses and focus group discussion. The most popular advantage reported by the participants related to the fact that they could work according to their own schedules. In their open-ended narratives the workshop participants said that through the ETLO program, they were exposed to content and resources that they could apply in their classroom to improve their teaching and help their students. Through their narratives, many participants also reported that they encountered many valuable resources through the workshops. In addition, they reported that the workshops were valuable because they provided them with the opportunity to learn from ideas shared among the participants, from the discussion, and from the feedback that they received from their group and their instructor relating to their work. 
Important advantages to online workshops also emerged during the workshop participants’ focus group discussion. These related to the flexibility of the online forum, flexibility in the focus of the final projects, exposure to new resources and content, and having the ability to network and share experiences. Several focus group members agreed that the flexibility of the online environment was appealing but recognized the need for proper time management and self-discipline. 

How well were facilitators trained to implement online workshops for their colleagues?

Data from the facilitators’ post-survey responses and the two focus groups were examined to investigate this question. During the focus group discussion, the local, MPS facilitators reported feeling very positive about being trained as online facilitators for the ETLO program. Also, through their open-ended narratives, the facilitators reported that the facilitator training course was valuable because it provided them with the opportunity to learn new facilitation skills. On the post-survey, the majority of facilitators reported that the facilitator-training courses either met or exceeded their expectations and each of the newly trained facilitators who responded said that the ETLO facilitators were either effective or very effective. 
Prior to implementing an online workshop on their own, the facilitators shared some concerns about implementing online workshops for their colleagues in their open-ended narratives on the post-course survey and during the focus group discussion. In addition to concerns about time management and organization, the newly trained facilitators were concerned about having clear expectations for workshop participants, having sufficient content knowledge, and being an effective facilitator for the discussions. It is important to note that a large majority of the teachers that were trained in the online workshops offered by these facilitators reported that the facilitation was either effective or highly effective. It would appear that despite the anticipated concerns of the newly trained facilitators, the participants in their workshops reported that they were pleased with the facilitation they received.

What uses and opportunities did participants report for online professional development in their district?

Data from the pre- and post-survey responses and the two focus groups were examined to investigate this question. When prompted to write an open-ended narrative related to this question, several themes emerged from the data provided by the facilitator course participants and the workshop participants. These related to the potential for increased collaboration among district personnel, the creation of a cadre of teachers working towards a common goal, the ability to focus workshop training on districts’ and schools’ specific needs, the development of new skills and content knowledge, and acquiring knowledge about their district. Similar themes emerged during the focus group discussion. 

Examination of the narratives in response to the open-ended prompts on the post-surveys, showed that the most frequently raised advantage related to the flexibility and convenience of the online format. In addition, many workshop participants reported that the content provided by the online workshops could enhance their classroom teaching for the benefit of their students and other teachers in their schools. Many of the participants also reported that online professional development could provide opportunities in their schools and districts for improving collaboration and discussion among teachers. 

What are the characteristics of how the program was organized and implemented in Milwaukee?
A small number of local implementation issues were raised by the workshop participants in their open-ended narratives on the post-workshop survey. These related to the amount of college credit awarded for workshop participation and the timing of the workshops. 

Related to the amount of credit awarded for workshop participation, some participants commented that the workshops required more work than the one credit awarded for participation. Workshop participants also commented in their post-survey narratives that the time of the school year when the workshops were delivered could be changed to improve their experiences. Many found that having the workshops at the end of school year “added to the stress level of the staff taking the course.” All decisions related to the number of credits awarded and the timing of the workshops are made locally and are not related to characteristics of the ETLO program.
Summary Remarks

The data collected indicate that the effects of the ETLO program for MPS personnel have been positive. Overall, examination of the pre- and post-survey data and the focus group data showed that facilitators’ and participants’ experiences with the ETLO program were very positive. Both the facilitators and participants identified several advantages to participating in ETLO’s online professional development program. Both groups appreciated the opportunities provided to them through the ETLO program for increasing collaboration among district personnel, for improving their content knowledge, for creating a cadre of teachers working towards a common goal, for the ability to focus workshop training on districts’ and schools’ specific needs, and for acquiring knowledge about their district. With the continued growth of local capacity for delivering online professional workshops, these benefits are expected to be maintained. 







� The term “facilitator course” refers to the course in which local staff members were trained by ETLO professionals to become facilitators for the online professional development workshops in their district. The term “workshop” refers to the online professional development workshops that the newly trained MPS facilitators delivered to local staff. 
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